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INTRODUCTION 
College enrollment rose from 12,087,000 to 13,710,000 between 
1980 and 1990. This reflects an increase of 13 percent (U.S. 
Department of Education, 1992). Although these figures appear to be 
encouraging, the growth statistics take on a new perspective when 
compared to a 41 percent increase between 1970 and 1980 (U.S. 
Department of Education, 1990). A further review of the enrollment 
figures by field of study shows great fluctuations in the number of 
bachelor's degrees conferred. Whereas some fields like business and 
management continue to enjoy increases in the number of degrees 
conferred, others like home economics have experienced declining 
numbers. Why do students choose to pursue a particular career? 
Ginzberg (1951) stated that occupational development is a 
continuous process that involves choices and is influenced by a 
variety of sources. This view is supported by most researchers, who 
have gone on to identify numerous factors influencing a career choice 
decision. Consequently, several theories and conceptual frameworks 
have been proposed to help explain the phenomenon of career choice in 
general. Each theory attempts to identify a factor or a set of 
factors that influences career choice. As a result, an overwhelming 
number of broad factors have been suggested in the literature. In 
1983, Guay, reviewing research done on career planning and 
development, identified 24 influencer variables. Whereas Guay's list 
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may not be all-encompassing, it does indicate complexity in the career 
choice process. 
Moos (1987) proposed a model that illustrated the links between 
personal and environmental factors and individual adaptation. Moos' 
views on the impact of environmental and personal factors on 
individual adaptation seems to offer a possible explanation for career 
choice. The view that environmental and personal factors affect an 
individual's choice of a career is supported by Krumboltz (1979). 
Believing that the identification of factors that either encourage or 
block students' enrollment in home economics will be critical to 
increasing enrollment, the present researcher decided to explore this 
area of interest. This study had a major purpose of identifying the 
variables that differentiate between college students who choose home 
economics careers and those who do not. A second purpose was to 
identify and examine the relationships, if any, that exist between 
such variables to impact on an individual's career choice in home 
economics. Implications for administrative personnel and others 
charged with evaluation, marketing, and recruitment into home 
economics programs will be identified. 
Explanation of the Dissertation Format 
This dissertation will be presented in the alternate dissertation 
format approved by the Graduate College at Iowa State 
University, The alternate dissertation format permits the inclusion 
of papers submitted or to be submitted to scholarly journals. 
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The dissertation begins with a general introduction to the 
problem and a review of literature pertaining to the study. The body 
of the dissertation is composed of two manuscripts, each addressing a 
distinct aspect of the research. The first manuscript, "Paths Into 
Home Economics: Development of a Career Choice Model," will be 
submitted to Themis: Journal of Theory in Home Economics. This paper 
focuses on the development of a career choice model that shows the 
interrelatedness of factors as they relate to college students' choice 
of a home economics career. The second manuscript, "Paths Into Home 
Economics; Determinants of College Students' Career Choice," will be 
submitted to the Journal of Vocational Home Economics Education. This 
paper tests the proposed model by studying the correlations that exist 
among several factors and college students' decisions to major or not 
to major in home economics and related areas. 
A summary-discussion of the entire dissertation and suggestions 
for additional research are included at the end. 
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REVIEW OF LITERATURE 
Theories of Career Development 
Career development and decision making, within the last 125 years 
(Herr, 1987), have evolved into an art and science worthy of study. 
In the past, varying mechanisms of distributing people among available 
occupations were utilized. Such mechanisms depend on the family, 
churches, and other social institutions as the principal basis for 
making career choices. An individual's career choice is frequently 
the result of either a conscious or unconscious choice with planning 
and preparation or lack of such. 
Several theories have been proposed to aid in determining or 
explaining the career decision making process. Each theory suggests 
that combinations of factors give rise to an individual's career 
choice. After reviewing several theories of career choice and 
development, including those of Holland, Super, Roe, Ginzberg, and 
Tiedmon, Hoppock (1957) concluded that "the existence of several 
conflicting theories suggests the possibility that there may be some 
truth in all of them. The principle of individual differences, so 
familiar to counselors, suggests the same possibility. One theory may 
explain the behavior of some persons, but we may need another theory 
to explain the behavior of others" (p. 113). Of interest in this 
study are the theories that suggest the importance of environmental, 
familial, and personal factors. 
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The social learning approach to career development and choice was 
proposed by Krumboltz (1979), in an attempt to explain how 
occupational preferences and skills are obtained and how individuals 
make decisions regarding which occupations or fields of work to 
pursue. The theory is based on life events that influence an 
individual in making a career choice. Krumboltz (1979) proposed that 
the process of career development involves four factors: (1) genetic 
endowments and special abilities, (2) environmental conditions and 
events, (3) learning experiences, and (4) task approach skills. 
Krumboltz (1981) indicates that these factors interact to produce the 
pursuit of one career or another. He stated that "combinations of 
these factors interact in different ways to produce different 
decisions" (Krumboltz, 1981, p. 43). 
Genetic predisposition includes inherited qualities that may 
limit an individual's career opportunities. Although Krumboltz (1981) 
concedes that at this point there is no clear indication of the extent 
to which genetic predisposition impacts on an individual's career 
decision, he indicates that it is important to recognize that it does 
have an effect which differs from one individual to another. 
Environmental conditions and events include the factors over 
which individuals have no control but which nevertheless influence 
their career decisions. Events and circumstances, both planned and 
unplanned, in an individual's environment influence skills development 
and career preferences (Krumboltz, 1979). 
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Learning experiences include both associative learning and 
instrumental learning experiences. Associative learning refers to a 
situation in which the individual associates an occupation with either 
a negative or positive perception. In instrumental learning, the 
individual learns through observable results of actions and other 
people's reactions to consequences. 
Task approach skills include those skills that a person develops 
that cause a positive feeling about oneself. Success at a skill 
becomes a positive reinforcer, and the individual is likely to 
consider or pursue career options in which that skill is utilized. 
The social learning theory of behavior on which Krumboltz (1979) 
based his theory assumes that the individual personalities and 
behavioral repertoires that persons possess arise primarily from their 
unique learning experiences rather than from innate developmental or 
psychic processes (Mitchell & Krumboltz, 1984). The theory is 
designed to address the question of why people enter particular 
educational programs or occupations; why they may change educational 
programs or occupations at selected points in their lives; and why 
they may express various preferences for different occupations at 
selected points in their lives. 
Gottfredson's (1981) theory of occupational aspirations in terms 
of circumscription and compromise proposes that a person's 
occupational aspirations are the direct consequence of perceptions of 
himself or herself (self-concept) and of the world of work (cognitive 
map of occupations). An individual seeks to match personal 
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characteristics with attributes of various occupations that are viewed 
as being both acceptable and accessible. These personal and 
occupational characteristics on which the individual focuses while 
making a career choice are the consequences of the person's 
developmental experiences (Pryor, 1985). As a consequence of these 
experiences, people develop views of themselves in terms of what is 
appropriate to their gender type, social status, and psychological 
characteristics. 
Gottfredson's (1981) theory does not explain how individuals make 
career decisions. However, her theory seeks to explain why 
differences in career aspirations exist among individuals. A major 
tenet of Gottfredson's theory is the difference in perceptions of 
occupations as a result of the occupation's perceived sex type, level 
of work, and field of work. Gottfredson (1981) proposes that 
individuals go through four stages in developing self-concept. The 
process, she says, begins as early as age 3 and continues after age 
14. The four stages are (1) orientation to size and power, (2) 
orientation to sex role, (3) orientation to social evaluation, and (4) 
orientation to internal unique self. Individuals reject different 
careers during the above stages as a result of their perceptions that 
these careers are not compatible with their self-concept. Gottfredson 
(1981) also contends that individuals perceive occupations as 
accessible or inaccessible due to obstacles in the environment or 
social setting that impact on the individual's entry into that 
occupation. 
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Gottfredson's theory has been criticized for the difficulty it 
presents when the theory is tested. The concepts, like 
circumscription and zone of acceptable alternatives, cannot be 
operationalized easily (Brooks, 1990). However, the theory does offer 
important considerations regarding incompatibility between an 
individual's career aspirations and his or her interests and 
abilities. 
Farmer's (1985) social learning-oriented model provides a 
multidimensional view of career motivation and decision making. 
Farmer contended that background variables, personal psychological 
variables, and environmental variables contribute to career motivation 
among adolescents. Fassinger's (1985, 1987) model of career-choice 
realism lends support to Farmer's set of variables. In Fassinger's 
model, it was hypothesized that ability, instrumentality, family 
orientation, and feminist orientation interact to influence the career 
orientation of a woman as well as her mathematics orientation. It was 
further posited that the woman's ability and family orientation also 
have direct impact on career choice. 
Moos (1987) proposed a model on the interplay between 
environmental and personal systems and the links that exist between 
these factors and an individual's adaptation. Although Moos' (1987) 
purposes were different, the model can be reconceptualized as a career 
choice model to explain the relationship between environmental and 
personal factors and career choice. One problem in adapting Moos' 
(1987) person-environment model is determining which variables within 
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the environment and what personal traits to include in the model when 
it is adapted to explain career choice. 
Factors Influencing Career Choice 
The influence of several environmental and personal factors has 
been studied extensively. Consequently, a great deal of literature 
exists regarding which factors have the most impact on career choice 
(Almquist & Angrist, 1971; Basow & Howe, 1979; Betz, 1982; Betz & 
Hackett, 1981; Catalanello et al., 1978; Cebula & Lopes, 1982; 
Crawford, 1978; Haber, 1980; Lunneborg, 1982; Lyson, 1980; Tangri, 
1972; Yanico, 1981). Each researcher suggests that one or more 
variables influence the individual during the career decision making 
process. 
Several studies and theories lend support to the view that 
environmental and personal characteristics influence career choice. 
Super (1963) stated that at each point of the career decision making 
process, an internal (personal) or external (environmental) force 
influences that decision. Guay (1983) compiled a review of research 
on career planning and development and listed 24 "influence variables" 
and 10 "career variables." 
Most of the studies investigated the hypothesized impact of one 
or more of the "influence variables" on one or more of the "career 
variables." Quay's list of 10 "career variables" included: 
1. aspirations and expectations 
2. decision (e.g., choice) 
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3. decision certainty and commitment 
4. decision change 
5. decision process 
6. decision satisfaction 
7. development and maturity 
8. exploration 
9. interests and preferences, and 
10. orientation (salience and commitment) (Guay, 1983, p. 8). 
Guay's list of "influence variables" included; 
1. ability and aptitude 
2. anxiety (e. g . ,  fear of failure) 
3. beliefs and attitudes (e.g., gender role stereotypes) 
4. beliefs and attitudes of others (expressed and perceived) 
5. cognitive complexity (interpersonal and vocational) 
6. cognitive reasoning 
7. counseling intervention 
8. demographics (e.g., ethnicity, age, SES, gender) 
9. experiences (e.g., interpersonal and work) 
10. family (e.g., size and birth order) 
11. feedback from vocational instruments 
12. locus of control 
13. need for achievement 
14. needs (other than those listed separately) 
15. parental (e.g., dominance, career, education) 
16. personality 
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17. reinforcement (e. g . ,  parental support) 
18. risk taking tendency 
19. role conflict (e. g . ,  career-family) 
20. role model/identification (parents and others) 
21. self-concept/self esteem 
22. gender role identity 
23. valences, instrumentalities, and expectances (e.g., work values) 
24. values and goals (life, educational, and career) (Guay, 1983, p. 
8 ) .  
No doubt, this is an exhaustive list of variables influencing 
career choice. However, for the purposes of this study only variables 
that relate to environmental and personal impacts will be considered. 
Environmental and personal variables have great relevance to home 
economists as these form the basic tenets of the profession. 
As mentioned earlier, Krumboltz's (1981) social learning theory 
of career decision making "identifies the interactions of genetic 
factors, environmental conditions, learning experiences, cognitive and 
emotional responses, and performance skills that produce movement 
along one career path or another. Combinations of these factors 
interact in different ways to produce different decisions" (p. 43). 
Krumboltz (1981) lends support to Super's (1963) view that at each 
stage of the career decision making process, "internal (personal) and 
external (environmental) influencers (constraints or facilitators) 
shape the nature and number of those options and the way in which 
individuals respond to them" (p. 43). 
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Krumboltz (1979) suggests that factors such as ethnicity, sex, 
physical appearance, and characteristics which cannot be altered are 
included in an individual's genetic endowments. Also included in 
genetic predisposition factors are intelligence, musical ability, 
artistic ability, and muscular coordination. The influence of such 
personal factors on career choice have been documented in research. 
At a Midwestern university, many underclass minority students 
stated that they intended to major in business, while the upperclass 
students indicated a likelihood of majoring in education, social 
welfare, or a social science (Hall, 1984). Asian-American college 
students are reportedly more likely to consider realistic and 
investigative occupations while Euro-American students are likely to 
consider artistic, enterprising, and conventional occupations. Also, 
Asian-Americans are reported to consider occupations that are higher 
in prestige than Euro-American students (Leung, 1989). 
Black college students are most influenced by sex and sex role 
socialization, childhood and career interests, and subsequent 
occupational expectations (Thomas, 1985). Black male college students 
choose artistic occupations significantly more often than white male 
students (Slaney & Brown, 1983). 
Several researchers have suggested that ethnic membership, 
cultural background, and socioeconomic status may affect minority 
students' educational and/or career aspirations and expectations 
(Berman, 1972; Smith, 1975, 1981; Griffith, 1980). Whereas some of 
the findings regarding minority students' aspirations are conflicting, 
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the general consensus is that an individual's aspirations and 
expectations frequently form the backdrop against which later career 
choices are made. 
In an address to the American Council of Education, Atwell (1988) 
discussed five myths that prevail in higher education regarding 
minority participation. These myths were: 1) "we have tried that 
before and it did not work," 2) "minorities must adapt to the 
institutions rather than the institutions to minorities," 3) "the key 
is access, the rest is up to the individual," 4) "we could do a better 
job if elementary and secondary schools sent us better-prepared 
students," and 5) "we will never improve black participation in 
education until we deal with the deteriorating social structures of 
the black community." All five myths can be addressed as to the role 
of environmental and personal factors. Atwell (1988) urged leaders of 
higher education to work diligently towards eradicating these myths. 
Atwell, while conceding that higher education alone cannot "solve 
systemic social problems of poverty and alienation," suggests that 
action needs to be taken now without waiting for these problems to be 
solved. Atwell (1988) further urged leaders of higher education to be 
more committed, on their respective campus, towards eradicating these 
myths by making resources available for such change. In essence, 
Atwell (1988) was calling for a manipulation of environmental factors 
to ensure that the momentum that minority participation in higher 
education achieved in the 1970s is not lost. 
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Atwell's (1988) call is very timely considering the obvious 
decline in minority participation in higher education since it peaked 
in the 1970s. It is even more significant when the current and future 
shifts in college enrollment in general are considered. Evangelauf 
(1991), reviewing a report released by the Western Interstate 
Commission for Higher Education and the College Board, indicated that 
declines in black and white, non-Hispanic enrollments are predicted 
between 1986 and 1995. The report reviewed by Evangelauf (1991) 
encourages college administrators to plan ahead in the light of the 
expected changes. 
O'Brien (1989), discussing the seventh annual status report on 
minorities in higher education, draws attention to the alarming 
decline in black male participation in higher education from 1976 to 
1986. A major contributing factor for the decline is the lack of 
black male role models. 
Pietrofesa and Splete (1975) stated "if an individual is born 
Black, American Indian, Mexican-American, or Caucasian, that heritage 
makes a real difference as to whether or not he will have equal, 
greater, or lesser opportunity than a person of another ethnicity in 
reviewing, exploring, and preparing for certain occupational fields" 
(p. 83). 
Stout et al. (1980) in 1977 conducted a study to determine the 
relative importance of selected variables on choice of major in home 
economics. Among other findings, their study disclosed that prior 
high school courses and FHA participation were the best discriminating 
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factors between black women attending 1890 land-grant universities and 
white women attending southern 1862 land-grant institutions. Also, 
they concluded that social origin variables were the most important 
factors separating the two study populations, and revealed that white 
students came from significantly higher socioeconomic origins than did 
black students. 
Previous research has shown that minorities generally, and blacks 
in particular, tend to be concentrated in a narrow selection of 
occupations. While social barriers are recognized as influencing this 
pattern, it has been suggested that constricted patterns of career 
development also emerge in early exploratory stages prior to career 
choice (Manese & Fretz, 1984). 
Myles (1988), after investigating the factors that affect black 
students' choice of a career in veterinary medicine, concluded that 
lack of role models, underpreparation, financial deficiencies, 
admission policies, and institutional and familial support systems 
affect black students' career choice in veterinary medicine. 
McNulty (1983), Valli (1986), Weeks (1984), and MacCorquodale 
(1984) have studied the influence of gender on career choice and have 
drawn conclusions that gender differences exist in the career choice 
process. In another study conducted in 1984 for Ohio State University 
by Campbell, gender, along with ethnicity, socioeconomic status, and 
the influence of friends and family, were identified as having 
significant impact on career choice. 
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Meinecke and O'Neil (1982) investigated the validity of a career 
decision making model developed by O'Neil, Meeker, and Borgers (1978). 
The O'Neil et al. model suggests six factors that affect both sex role 
socialization and career decision making. These were individual, 
societal, familial, socioeconomic, situational, and psychosocial-
emotional factors. Along with their model, O'Neil et al. (1978) 
developed a 28-item Career Factor Checklist (CFC), which was also 
investigated by Meinecke and O'Neil (1982). Although Meinecke and 
O'Neil's (1982) study failed to yield the six factors, their findings 
provided experimentally valid support for the model and the CFC. 
Although Meinecke and O'Neil (1982) found no differences on five of 
the factors, they found individual factors to affect females' career 
decision making significantly more than males. Meinecke and O'Neil's 
(1982) study identified nine factors for the females, eight factors 
for the males, and eight factors for the total sample after factor 
analysis of the 27 factors. 
"Educational and occupational decision-making is influenced to a 
large extent by factors usually outside the control of any one 
individual" (Krumboltz, 1981, p. 45). Although individuals may have 
genetic endowments that afford them certain abilities, some of their 
capabilities may be the result of interactions with the environmental 
influencers (Krumboltz, 1981). Effects of environmental factors may 
be attributed to social, cultural, political and economic events or to 
natural forces such as resources in the geographical location. 
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Krumboltz (1979) outlined several environmental factors that 
could shape an individual's career decision process. Included in the 
factors were neighborhood and community influences, educational 
system, family training experiences and resources, changes in social 
organization, technological developments, and number and nature of job 
opportunities. 
Significant people in the individual's life and environment can 
also exert some influence over the individual's career choice. Such 
people act as role models in their careers and in so doing become 
significant in the career decision making process. Almquist and 
Angrist (1971) investigated the relationship between career 
orientation and role models among 110 female undergraduate students. 
They found that career-oriented students were influenced by their 
college professors and occupational role models. Noncareer-oriented 
students indicated that their career choice was influenced by peers or 
family members, or that nobody influenced their decision. 
Lunneborg (1982) studied the congruence between women's choices 
of nontraditional careers and their immediate family environment. The 
results indicated that significant influencers were parents, teachers, 
friends, siblings, and other adults. The results of the study of 
female college students did not indicate any differences attributable 
to gender of the role models. Several studies support the influence 
of parents as role models, but it is important to note that other role 
models like those discussed earlier do influence career decisions. 
Support, as modelled by college faculty and female college friends, 
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for example, has been found to affect college women's career decisions 
significantly (Tangri, 1972). 
O'Neil, Ohlde, Tollefson, Piggott, Barke, and Watts (1980) 
undertook a study that closely relates to this present study. Most of 
the studies found in the literature attempt to explain the 
relationship between one or a few variables and career choice. 
However, in O'Neil et al.'s study, they evaluated the impact of 
numerous factors that are thought to impact on an individual's career 
decision making. Utilizing the Career Factor Checklist developed 
earlier by O'Neil, the researchers collected data from a total of 
1,436 respondents. Of this number, 836 were female and 600 were male. 
The sample included 177 high school students, 1,044 undergraduates, 
and 215 graduate students. The impact of 27 factors on career 
decision making was measured. The 27 factors were divided into six 
major dimensions: 
1. familial factors, including early childhood experiences, mother as 
role model, and the father as role model; 
2. societal factors, including peer group influences, educational 
experiences, and mass media; 
3. individual factors, including abilities, interests, attitudes, 
self-expectations, and achievement needs; 
4. socioeconomic factors, such as ethnicity, social class, gender 
discrimination, and supply and demand of jobs; 
5. situational factors, such as chance and the course of least 
resistance; and 
19 
6. psychosocial-emotional factors, including the fear of failure, 
fear of success, lack of confidence, lack of assertiveness, and 
role conflict (Meinecke & O'Neil, 1982). 
The researchers found evidence to confirm the generally accepted view 
that multiple factors influence the career decision making process. 
They also found that gender and year in school were differentiating 
factors. 
The O'Neil et al. (1978) and the Meinecke and O'Neil (1982) 
studies and their findings are a reflection of current trends in 
career development research. Whereas several theories seem to be 
proposed regarding factors that affect a person's career choice, there 
appears to be no consensus on any definitive factors. Amidst the 
complexity and volume of literature on the issue, researchers have 
attempted to define clearly what factors impact on a person's 
decision. In the process, individual factors have been suggested as 
the single most important factor. Other researchers have suggested a 
combination of factors. What appears to be a complex realm of 
investigation can be summed up as being the result of different 
researchers using different terminology to refer to the same factors. 
For example, the terms individual and personal factors have been used 
interchangeably in the literature. Furthermore, the composition of 
these factors varies. 
A review of the literature failed to clarify the above situation. 
Consequently, an attempt is made here to investigate several factors 
that were suggested In the literature, and how these factors relate to 
each other as well as to the individual's choice of a home economics 
career. To ease comprehension, the identified factors are designated 
as either environmental or personal. 
Enrollment Trends 
College enrollment increased by 41 percent between 1970 and 1980. 
Since then, enrollments have risen but at a much slower rate. There 
was an 8 percent increase in college enrollment between 1980 and 1988, 
raising total enrollments from 12.1 million to 13.0 million (U.S. 
Department of Education, 1990). 
In the 1970/71 academic year, a total of 839,730 bachelor's 
degrees were conferred by institutions of higher education in the 
country. Of this number, 11,167 (1.33%) were conferred in the field 
of home economics. The number of home economics degrees conferred 
peaked in the 1979/80 academic year at 18,411. This figure reflected 
1.98% of the total number of degrees awarded that year. However, 
since then there has been a steady decline in the number of home 
economics degrees conferred although the total number of degrees 
conferred has continued to rise. An examination of bachelor's degrees 
figures for 1986/87 shows that a total of 14,940 degrees were 
conferred in the field of home economics. Of this figure, 1,115 
(7.46%) were men. Of the 13,825 women, 12,163 (87.98%) were white 
(U.S. Department of Education, 1990). In 1987/88, 14,825 (1.49%) of 
the total 993,362 degrees conferred were in the field of home 
economics. Although this reflects an increase over the 1970/71 
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figures, the current trend suggests that the field of home economics 
is losing students to other fields (U.S. Department of Education, 
1990). 
In the field of home economics, studies comparing students 
enrolled in home economics are limited. Aadland, Dunkelberger, 
Molnar, and Purcell (1983) studied the similarities and 
dissimilarities among students in home economics majors at southern 
land-grant universities. Aadland et al. (1983) utilized family 
background, high school experiences, college experiences, significant 
other influences on choice of major, and reasons for choosing the 
major, to distinguish among the different majors. Although their 
findings indicated considerable similarity among home economics 
students, there were some differentiating characteristics. The 
variable that explained the greatest variance across the different 
majors was "reasons for choosing one's major." Aadland et al. (1983) 
suggested that an interesting diversity in the profiles of students 
enrolled in seven home economics majors exists; as such, they 
cautioned personnel involved in career advising and recruiters not to 
consider all home economics majors as members of a homogenous group. 
In a similar study (Peterson and Roscoe, 1983), identifiable 
demographic variables were found to distinguish between students 
enrolled in home economics and those in other fields. Peterson and 
Roscoe (1983) found that distinguishing variables included sorority 
membership, number of children desired, level of parental education, 
maternal work history, work plans following graduation, and 
22 
educational aspirations. In the Peterson and Roscoe (1983) study, the 
non-home economics majors were from social and biological sciences. 
Peterson and Roscoe (1983) concluded that the profile of home 
economics students differed from those of non-home economics students. 
This finding is of interest in today's competition for students. 
Knowledge of variables that differentiate home economics students from 
non-home economics students will help existing professionals in their 
quest to be mentors, and to be able to win the war on recruiting 
students. 
Drawing on previous studies, East (1980) developed a profile of 
the home economics student. East's (1980) profile indicated that the 
home economics students would be females who come from lower middle 
class families and whose parents are not likely to have attended 
college. The profile also indicates that the home economics student 
is likely to be an average achiever as a college student, and is 
motivated by a desire to help people. 
With the diversity of careers that exists in the field of home 
economics, one can expect a diversity of profiles for individuals who 
enroll in home economics programs. Despite this diversity, developing 
a basic profile upon which to draw possible recruits makes good 
strategy. 
During the 1988/89 academic year a further decrease was reported 
in the number of home economics degrees conferred. The reports 
indicate that 14,717 degrees were conferred. Of these 13,337 were 
women, 11,673 of whom were white (U.S. Department of Education, 1991). 
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This study will attempt to examine factors that influence career 
choice in hopes of providing an explanation for the decline in home 
economics programs. 
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SECTION I. 
PATHS INTO HOME ECONOMICS: 
DEVELOPMENT OF A CAREER CHOICE MODEL 
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ABSTRACT 
The decision to pursue any career is influenced by one or many 
factors. A model is proposed to explain these factors. The proposed 
model is an integration of the theories of Gottfredson (1981) and 
Krumboltz (1979) and a model proposed by Moos (1987). The 
interrelatedness of factors in the model and how these factors affect 
a person's choice of a home economics career is the focus of this 
paper. 
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INTRODUCTION 
Career development and decision making, within the last 125 years 
(Herr, 1987), have evolved into an art and science worthy of study. 
In the past, varying mechanisms for distributing people among 
available occupations were utilized. Such mechanisms depended upon 
the family, churches, and other social institutions as the principal 
basis for making career choices. As a result, an individual's career 
choice frequently was the result of either a conscious or unconscious 
choice with planning and preparation or lack of such. 
Several theories have been proposed recently to aid in 
determining or explaining the career decision making process. Miller 
(1985), in reviewing prominently accepted theories on career decision 
making, categorized all the theories into four. The four categories 
were personality, sociological, developmental, and decision-making 
theories. 
The personality theories involve personal characteristics which 
stress student interests, achievements, and aptitudes. Personality 
theories also stress the importance of environmental factors. Such 
factors include parents, friends, peers, and co-workers and their 
influence on career decisions. Personality theories suggest that 
individuals with particular personalities select work environments 
that compliment their personality. For these theories, values and 
self-concept are insignificant. 
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The sociological theories emphasize the importance of 
environmental factors as they influence career choice. In 
sociological theories, factors such as parents' occupation, gender, 
ethnicity, religion, parents' income and education, family size, 
place, size and type of residence, and the school and community 
contexts, play very significant roles in career decision making. 
Developmental theories emphasize that a process of career 
decision making exists that begins at birth and continues through 
life. Developmental theories consider self-concept as a critical 
factor in career decision making. Such theories also suggest that 
environmental factors are important. However, the theories suggest 
that an individual's stage in life influences his or her decisions and 
as such the individual is likely to be satisfied with several careers. 
The decision making theories suggest that career decisions are 
guided by matching the individual's personal traits to occupational 
factors. Decision making theories stress that career decision making 
is a lifelong process which is impacted by the individual's values. 
Such values guide the individual to evaluate alternatives before 
making a decision. 
Each theory suggests that combinations of factors give rise to an 
individual's career choice. Of interest in this paper are the 
theories that suggest the importance of environmental, familial, and 
personal factors. This paper is an attempt to show the way in which 
these factors influence each other and how a possible absence or 
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deficiency in a factor might affect a person's career choice in home 
economics. 
In the field of home economics, studies comparing students 
enrolled in home economics are limited. Aadland, Dunkelberger, Molnar 
and Purcell (1983) studied the similarities and dissimilarities among 
students in home economics majors at southern land-grant universities. 
Aadland et al. (1983) utilized family background, high school 
experiences, college experiences, significant other influences on 
choice of major and reasons for choosing the major to distinguish 
between the different majors. Although their findings indicated 
considerable similarity among home economics students, there were some 
differentiating characteristics. The variable that explained the 
greatest variance between the different majors was "reasons for 
choosing one's major." Aadland et al. (1983) suggested that an 
interesting diversity in the profiles of students enrolled in seven 
home economics majors exists and as such they cautioned personnel 
involved in career advising and recruiters not to consider all home 
economics majors as a homogenous group. 
In a similar study (Peterson and Roscoe, 1983) identifiable 
demographic variables were found to distinguish students enrolled in 
home economics from those in other fields. Peterson and Roscoe (1983) 
found that distinguishing variables included sorority membership, 
number of children desired, level of parental education, maternal work 
history, work plans following graduation, and educational aspirations. 
In the Peterson and Roscoe (1983) study, the non-home economics majors 
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were from social and biological sciences. Peterson and Roscoe (1983) 
concluded that the profile of home economics students differed from 
those of non-home economics students. This finding is of interest in 
today's competition for students. Knowledge of variables that 
differentiate home economics students from non-home economics students 
will help current professionals in their quest to be mentors, and to 
be able to win the war on recruiting students. 
Drawing on previous studies, East (1980) developed a profile of 
the home economics student. East's (1980) profile indicated that 
home economics students would be females who come from lower middle 
class families and whose parents are not likely to have attended 
college. The profile also indicated that the home economics student 
was likely to be an average achiever as a college student, and was 
motivated by a desire to help people. 
With the diversity of careers that exists in the field of home 
economics, one can expect a diversity of profiles for individuals who 
enroll in home economics programs. Despite this diversity, developing 
a basic profile upon which to draw possible recruits makes good 
strategy. 
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THEORETICAL PERSPECTIVES 
The social learning theory approach to career development and 
choice was proposed by Krumboltz (1979). The theory is based on life 
events that influence an individual in making a career choice. 
Krumboltz (1979) proposes that the process of career development 
involves four factors: (1) genetic endowments and special abilities, 
(2) environmental conditions and events, (3) learning experiences, and 
(4) task approach skills. 
Genetic predisposition includes inherited qualities that may 
limit an individual's career opportunities. Such qualities, albeit 
innate, influence the individual's career decision making process. 
Environmental conditions and events include the factors over 
which an individual has no control but which nevertheless influence 
their career choices. Events and circumstances in an individual's 
environment influence skills development and career preferences 
(Krumboltz, 1979). 
Learning experiences include both associative learning and 
instrumental learning experiences. Associative learning refers to a 
situation in which the individual associates an occupation with either 
a negative or positive perception. In instrumental learning, the 
individual learns as a result of observable results of actions and 
other people's reactions to consequences. 
Task approach skills include those skills that a person develops 
that cause a positive feeling about oneself. Success at a skill 
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becomes a positive reinforcer, and the individual is likely to 
consider or pursue career options in which that skill is utilized. 
The social learning theory of behavior on which Krumboltz (1979) 
based his theory assumes that the individual personalities and 
behavioral repertoires that persons possess, arise primarily from 
their unique learning experiences rather than from innate 
developmental or psychic processes (Mitchell & Krumboltz, 1984). The 
theory is designed to address the question of why people enter 
particular educational programs or occupations ; why they may change 
educational programs or occupations at selected points in their lives ; 
and why they may express various preferences for different occupations 
at selected points in their lives. In addressing these questions, the 
theory examines the impact on the career decision making process of 
the factors discussed above. Each of these factors plays a part in 
all career decisions that are made (Mitchell & Krumboltz, 1984), but 
the different combinations of interactions of factors produce the 
multitude of different career choices that different individuals make. 
Gottfredson's (1981) theory of occupational aspirations in terms 
of circumscription and compromise proposes that a person's 
occupational aspirations are the direct consequence of perceptions of 
himself or herself (self-concept) and of the world of work (cognitive 
map of occupations). An individual seeks to match personal 
characteristics with attributes of various occupations that are viewed 
as being both acceptable and accessible. These personal and 
occupational characteristics on which the individual focuses while 
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making a career choice are the consequences of the person's 
developmental experiences. As a consequence of these experiences, 
people develop views of themselves in terms of what is appropriate to 
their gender-type, social status, and psychological characteristics. 
An individual rarely gives up his or her gender-type perceptions 
to obtain a job (Gottfredson, 1981). Similarly, it would be unusual 
for an individual to relinquish ethnicity, family, peers, role models, 
and other influences within the environment when making a career 
choice. The same factors can provide learning experiences that 
influence an individual's career choice (Krumboltz, 1979). However, 
when individuals encounter strong environments, they depend on 
cognitive and personal resources, such as internal control and self-
efficacy, to help them maintain their stability (Moos, 1987). Both 
personal resources and situation-specific coping responses can provide 
resources that help to overcome the influence of stressful 
environmental factors (Holahan & Moos, 1985; 1986). Prediger and 
Sawyer (1985) have suggested that probably the most important factors, 
and not necessarily in order of importance, are interests, aptitudes, 
parental influence, salary, conditions of employment, and desire for 
identity or status. 
Although much is known about the variables that are thought to 
influence an individual's career choice, the documented relationships 
among these variables do not allow strong statements about the causal 
relationships underlying them. This paper is an attempt to develop 
and refine a causal model that will help to determine the 
relationships among personal 
on an individual's choice of 
career. 
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and environmental factors as they impact 
a home economics and related major or 
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CONCEPTUALIZING THE MODEL 
Following an extensive search of the literature, many factors 
were identified as being probable determinants of career choice. Due 
to the number of such factors, it became necessary to group them. All 
factors, therefore, were classified as relating to either the 
environmental or personal system. Among the environmental factors 
were the family and school contexts, life stressors, and social 
resources. These factors were perceived to be environmentally related 
because they prevail outside the control of the individual. 
Similarly, all factors which identify individuals and those perceived 
to be within the individual's control were classified as personal. 
Included in these factors were demographic and personality factors ; 
ability and motivational factors; and the individual's personal 
preferences and interests (Figure 1). 
Figure 1 presents the initial causal diagram of the hypothesized 
model. The model shows that the environmental system (Panel I) is 
composed of family and school contexts, along with the life stressors 
and social resources that prevail within them. Part of the influence 
of environmental factors depends on the characteristics of the 
individual on whom these factors operate, that is, personal factors. 
The personal system (Panel II) includes an individual's 
sociodemographic characteristics, such as ethnicity, age, gender, and 
marital status; personal preferences and interests; and ability and 
motivational factors (Moos, 1987). 
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ENVIRONMENTAL SYSTEM 
• Family and school 
contexts 
• Life stressors 
• Soda! resources 
PANEL II 
PERSONAL SYSTEM 
• Demographic and 
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•Ability and 
motivational factors 
• Personal preferences 
and interests 
PANEL III 
COGNITIVE MAP OF 
OCCUPATIONS 
Perceptions of: 
•Accessibility 
•Acceptability 
PANEL IV 
COPING 
STRATEGIES 
- Compromise 
• Circumscription 
• Infonnation seeking 
PANELV 
OCCUPATIONAL 
ASPIRATIONS 
• Career choice 
• Perceived job performance 
and satisfaction 
• Self-esteem and well-being 
associated with career 
dioice 
W Ln 
Figure 1. Proposed career choice model [derived from Moos (1987) and adapted by permission of 
author]. 
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The author hypothesized that the personal and environmental 
systems are linked and impact on each other; together, they interact 
to influence the individual's cognitive map of occupations (Panel 
III). The individual then utilizes coping strategies such as 
compromising and circumscription (Gottfredson, 1981) (Panel IV) and 
ends up adapting particular occupational aspirations and choices 
(Panel V). 
It was posited in Figure 1 that the association between the 
environmental system and the individual's aspirations can be direct or 
indirect. The relationship between the environmental system and 
occupational aspirations is affected by the personal system (Panel 
II), as well as the person's cognitive map of occupations (Panel III), 
and coping strategies (Panel IV). This is an indirect relationship. 
"The bidirectional paths in the model reflect the idea that these 
processes are transactional and that reciprocal feedback can occur at 
each stage" (Moos, 1987, p. 232). A direct connection was posited 
between environmental factors and the individual's career aspirations. 
A similar direct relationship was posited between personal factors and 
the individual's career choice or aspirations. 
37 
MODEL REVISION 
Questions and concerns were expressed regarding the bidirectional 
paths between Panels I and V, as well as the one between Panel II and 
V. The concerns about the bidirectional paths related to whether or 
not an individual's career aspirations impacts on his or her 
environmental or personal systems. In view of the fact that the model 
was being proposed in anticipation that it will be tested 
statistically in future research, the challenge posed by the 
measurability of the bidirectional paths was great. Consequently, it 
was deemed necessary to simplify and refine the model in order to lend 
it to future statistical analysis. 
Revisions were made to the model (Figure 2). In Figure 2 it is 
posited that there is a direct correlational path between the 
environment and an individual's career aspirations or choice. There 
is also a direct correlational path between the personal system and an 
individual's career aspirations or choice. The two paths mentioned 
above differ from the paths in Figure 1, in that they are no longer 
bidirectional. The only bidirectional path is between the 
environmental and personal systems, to reflect the view that these 
influence each other (Panels I and II). It is further suggested in 
Figure 2 that an individual's environment and personal characteristics 
combine to affect his or her perceptions of career acceptability and 
accessibility (Panel III), which ultimately cause the individual to 
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make a career choice (Panel IV). This path is considered as indirect. 
Another major revision made to the model was the elimination of 
Panel IV of Figure 1. Gottfredson's (1981) novel idea of compromise 
and circumscription in the career decision making process was 
eliminated from the proposed model because a tested means by which to 
measure those processes could not be identified in the literature. 
Panel IV of Figure 2 differs from Panel V of Figure 1. In Panel V of 
Figure 1, several variables are being measured, whereas in Panel IV of 
Figure 2 only one variable, career choice, is being tested. This 
revision was necessary in order to simplify the model and thus lend it 
to less complicated statistical analysis in future research. As a 
result, Panel IV of Figure 2 reflects an individual's choice to have a 
career in home economics or a choice not to have a career in home 
economics. 
PANEL1 
ENVIRONMENTAL 
SYSTEM 
• Family and school 
contexts 
• Life stressors 
• Social resources 
PANELU 
PERSONAL SYSTEM 
• Demographic and 
personality factors 
•Ability and 
motivational factors 
• Personal preferences 
and interests 
PANEL III 
COGNITIVE MAP OF 
OCCUPATIONS 
Perceptions of: 
•Accessibility 
•Acceptabili^  
PANEL IV 
OCCUPATIONAL 
ASPIRATIONS 
•Career choice 
- Home Economics 
- Non-home 
Economics 
LO VO 
"Trx 
Figure 2. Proposed career choice model for home economics [derived from Moos (1987) and adapted by 
permission of author]. 
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SUMMARY 
Past research in the field of career decision making and choice 
have found environmental and personal factors to impact on a person's 
career choice. Prediger and Sawyer (1985) have cautioned that 
researchers avoid studying too many factors at a time due to the 
difficulty posed during analysis of the data. However, it is known 
that the interaction among different combinations of factors produces 
the multitude of different career choices that individuals make 
(Mitchell & Krumboltz, 1984). What is not known is whether a specific 
combination of characteristics can be used to predict with some 
accuracy an individual's career choice in home economics. The 
proposed model provides a starting point into future research 
regarding the interactive impact of environmental and personal factors 
on an individual's choice of a home economics career. 
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SECTION II. 
PATHS INTO HOME ECONOMICS: 
DETERMINANTS OF COLLEGE STUDENTS' CAREER CHOICES 
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ABSTRACT 
The purposes of this paper were (1) to identify variables 
influencing college students' choice of home economics careers, and 
(2) to determine the impact of the interactions of these variables on 
college students' choice of home economics careers. A model proposed 
by Moos (1987) was adapted and utilized to explain the 
interrelatedness of environmental and personal variables as they 
influenced students' choice of a career in home economics. A sample 
of 428 junior/senior college students from three land-grant 
institutions responded to a questionnaire developed by the researcher. 
The home economics subgroup (N — 225) was students enrolled in upper 
division classes in units accredited by the American Home Economics 
Association (AHEA). The remaining 203 students were comparable except 
that they were enrolled in other upper division classes outside the 
accredited units of the same three land-grant institutions. 
The data were analyzed using descriptive statistics, factor 
analysis, reliabilities, Pearson correlations, and logistic 
regression. Three environmental and four personal variables were 
found to be significantly important predictors of a choice of career 
in home economics. The environmental variables were ethnic 
composition of student population in high school and stress related to 
interpersonal relations with college faculty. The personal variables 
were ethnicity, college classification, perceived ability to pursue 
social sciences or home economics, preference for timing of career 
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information, and a consideration to pursue a career in art-related or 
education-related fields. 
46 
INTRODUCTION 
In the 1970/71 academic year, a total of 839,730 bachelor's 
degrees were conferred by institutions of higher education in the 
country. Of this number, 11,167 (1.33%) were conferred in the field 
of home economics. The number of home economics degrees conferred 
peaked in the 1979/80 academic year, at 18,411. This figure reflected 
1.98% of the total number of degrees awarded that year. However, 
since then, there has been a steady decline in the number of home 
economics degrees conferred, although the total number of degrees 
conferred has continued to rise. An examination of bachelor's degrees 
figures for 1986/87 show that a total of 14,940 degrees were conferred 
in the field of home economics. Of this figure, 1,115 (7.46%) were 
men. Of the 13,825 women, 12,163 (87.98%) were white (U.S. Department 
of Education, 1990). In 1987/88, 14,825 (1.49%) of the total 993,362 
bachelors degrees conferred were in the field of home economics. 
Although this reflects an increase over the 1970/71 figures, the 
current trend suggests that the field of home economics is losing 
students to other fields (U.S. Department of Education, 1990). 
During the 1988/89 academic year, a further decrease in the 
number of home economics degrees conferred was reported. The reports 
indicate that 14,717 degrees were conferred. Of these, 13,337 were 
women, 11,673 of whom were white (U.S. Department of Education, 1991). 
Based on these figures, one could conclude that professional home 
economics is a predominantly white female profession. Despite this 
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conclusion, one cannot ignore the fact that white females are also 
represented in a host of other professions. What factors 
differentiate between those who choose home economics and those who do 
not? 
Gottfredson's (1981) theory of occupational aspirations proposes 
that an individual seeks to match personal characteristics with 
attributes of various occupations that are viewed as being both 
acceptable and accessible. Gottfredson (1981) contends that 
individuals perceive occupations as accessible or inaccessible due to 
obstacles in the environment or social setting that impact on the 
individual's entry into that occupation. 
Krumboltz's (1979) social learning approach to career development 
and choice explains how occupational preferences and skills are 
obtained and how individuals make decisions regarding which 
occupations or fields of work to pursue. Krumboltz suggests that 
environmental conditions and events over which individuals have no 
control influence individuals' career decisions. 
Several studies on the factors or variables that influence career 
choice have been undertaken (Almquist & Angrist, 1971; Basow & Howe, 
1979; Betz, 1982; Betz & Hackett, 1981; Catalanello et al., 1978; 
Cebula & Lopes, 1982; Crawford, 1978; Haber, 1980; Lunneborg, 1982; 
Lyson, 1980; Tangri, 1972; Yanico, 1981). Each researcher suggests 
that one or more variables influence the individual during the 
decision making process. Although there appears to be no general 
consensus on specific variables, a review of the literature reveals 
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that several theorists and researchers support the view of the 
influence of environmental and personal factors. Super (1963) stated 
that at every point of the career decision making process an internal 
(personal) or external (environmental) force influences that decision. 
Guay (1983) compiled a review of research on career planning and 
development. He listed 24 "influence variables" and 10 "career 
variables." Most of the studies investigated the hypothesized impact 
of one or more of the "influence variables" on one or more of the 
"career variables." Quay's list of 10 "career variables" included 
aspirations and expectations, decision (e.g., choice), decision 
certainty and commitment, decision change, decision process, decision 
satisfaction, development and maturity, exploration, interests and 
preferences, and orientation (salience and commitment) (Guay, 1983, p. 
8 ) .  
His list of 24 "influence variables" included ability and 
aptitude, anxiety (e.g., fear of failure), beliefs and attitudes 
(e.g., gender stereotypes), beliefs and attitudes of others (expressed 
and perceived), cognitive complexity (interpersonal and vocational), 
cognitive reasoning, counseling intervention, demographics (e.g., 
ethnicity, age, SES, gender), experiences (e.g., interpersonal and 
work), family (e.g., size and birth order), feedback from vocational 
instruments, locus of control, need for achievement, needs (other than 
those listed separately), parental (e.g., dominance, career, 
education), personality, reinforcement (e.g., parental support), risk 
taking tendency, role conflict (e.g., career-family), role 
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model/identification (parents and others), self-concept/self esteem, 
gender identity, valences, instrumentalities, and expectances (e.g., 
work values), and values and goals (life, educational, and career) 
(Guay, 1983, p. 8). 
No doubt, this is an exhaustive list of variables influencing 
career choice. However, for the purposes of this study, only 
variables that relate to environmental and personal impacts will be 
considered. Environmental and personal variables relate closely to 
home economics which focuses on the family and interactions of the 
family and the environment. Horn (1981) cited the definition of home 
economics as drawn up at the Lake Placid conference on home economics 
as "Home economics ... is the study of the laws, conditions, 
principles, and ideals concerned with man's immediate physical 
environment and his nature as a social being, and specially the 
relation between those two factors." 
After reviewing several theories of career choice and 
development, Hoppock (1957) concluded that "the existence of several 
conflicting theories suggests the possibility that there may be some 
truth in all of them. The principle of individual differences, so 
familiar to counselors, suggests the same possibility. One theory may 
explain the behavior of some persons, but we may need another theory 
to explain the behavior of others" (p. 113). 
Purpose of the study 
This study had a major purpose of identifying the variables that 
differentiate between college students who choose home economics 
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careers and those who do not. A second purpose was to identify and 
examine the relationships, if any, that exist between such variables 
and an individual's career choice. 
Moos' (1987) model of the links between personal and 
environmental factors and individual adaptation was modified to help 
to explain the variables that influence college students' decisions to 
choose or not choose home economics careers. In modifying the model, 
Gottfredson's (1981) and Krumboltz's (1979) theories were 
incorporated. 
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METHODOLOGY 
Model construction 
An integrated model was proposed which incorporated the theories 
of Gottfredson (1981) and Krumboltz (1979) with Moos' (1987) model. A 
conceptual framework developed by Moos (1987) that focuses on the 
interplay of persons and environments was adapted and combined with 
Gottfredson's (1981) theory of occupational aspirations. Krumboltz's 
(1979) social learning theory of career decision making was 
incorporated to reflect the effect of an individual's learning 
experiences on career choice (Agyeman & Williams, 1992). The proposed 
model (Figure 1) illustrates the interrelatedness of variables and how 
these variables affect a person's choice of a career. 
Research instrument 
An instrument was designed that incorporated the variables 
hypothesized to be included in the environmental and personal systems 
of the model. Items in the environmental section were intended to 
measure the influence of family and school, social resources, and life 
stressors on a person's choice of a career. In the personal section, 
items were intended to measure the impact of demographic and 
personality factors, ability and motivational factors, and the 
individual's personal preferences and interests on career choice in 
general and home economics careers in particular. Also included in 
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- Home Economics 
- Non-home 
Economics 
PANEL IV 
PANELU 
PERSONAL SYSTEM 
• Demographic and 
personality factors 
•Ability and 
motivational factors 
• Personal preferences 
and Interests 
Figure 1. Proposed career choice model for home economics [derived from Moos (1987) and adapted by 
permission of author]. 
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the instrument were items that measured the respondents' cognitive map 
of occupations in home economics. 
Pilot test 
A pilot instrument was administered to a group of 20 students at 
a midwestern land-grant university to receive their input with regards 
to clarifying the wording of the items, relevance of the items to 
their experiences, ease of responding, and length of the instrument. 
The pilot test indicated that the instrument could be completed within 
15 to 20 minutes. Minor changes in wording were made to reflect 
suggestions and comments provided by the test group. 
Sample 
Four faculty members in three land-grant universities were 
contacted personally and invited to participate in the study. All 
four agreed to participate by having students respond to the research 
instrument. Ultimately, the sample was drawn from three land-grant 
institutions with American Home Economics Association (AHEA)-
accredited home economics programs. Of the three institutions one was 
predominantly black, one was predominantly white, and the other was 
ethnically diverse. 
A sample of 479 junior/senior students comprising both home 
economics and related majors (N-254) and non-home economics majors 
(N-225) was generated to participate in the study. Of this number, 
only 428 comprising 225 in home economics and 203 in non-home 
economics produced usable data. Juniors and seniors were selected 
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because they were considered to be the population that would provide 
reliable data regarding factors influencing their choice, since such 
factors may have prevailed quite recently or are still prevailing. 
Also, junior and senior students were considered more likely to have 
made a career decision by this time in their education. 
The home economics subgroup (N=225) was composed of students 
enrolled in upper-division classes in units accredited by the American 
Home Economics Association (AHEA). The remaining 203 students were 
comparable except that they were enrolled in other upper-division 
classes outside the accredited units. Of the 203 non-home economics 
students, 121 were in education. The remaining 82 were distributed 
across history, political science, exercise and sport science, 
accounting, telecommunicative arts, agriculture, civil engineering, 
business management, pre-nursing, range and wildlife, marketing, pre-
medicine, psychology, industrial engineering, and economics. 
Data collection 
Five hundred copies of the instrument were sent to participating 
institutions. The contact faculty members distributed the instruments 
to those faculty members who administered them in their classes to the 
target sample of junior/senior students in either home economics and 
related areas or to non-home economics students. The completed 
instruments were returned to the contact faculty members who then 
forwarded them to the researcher. 
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Of the 479 instruments returned, 428 were usable. Fifty-one 
students did not respond to the last two sections of the instrument. 
Data analysis 
One dependent variable was measured in this study. The dependent 
variable, choice of a career, was identified by combining the 
respondents' institution and major. There were 6 possible values--
two for each participating institution. All odd numbered responses 
were recoded to a value of 1 and represented the home economics 
subgroup (N=225). Even numbered responses were recoded to a value of 
0 and represented the non-home economics subgroup (N-203). 
Descriptive statistical analyses, including crosstabs, 
frequencies, and percentages, were calculated for all items. Factor 
analyses were conducted on groups of items from the remaining 208 
items. Such items were those that were measured on Likert scales. 
There were four such analyses. The first was on 31 life stressor 
items and resulted in 8 factors (Table 1). The second was on nine 
ability and motivational items, and resulted in 2 factors (Table 2). 
The third factor analysis was on 30 perceived ability items, and was 
reduced to 6 factors (Table 3), The last factor analysis was on a 30-
item group of subject matter areas considered by respondents. This 
resulted in 9 factors (Table 4). Correlation matrice were produced as 
prior estimates of communality. The factor analyses were performed 
with iterated maximum likelihood and oblimin rotation which provides 
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Table 1. Item factor loadings, scaling on factors, and reliability 
coefficient alpha for life stressor factors 
Factor 
Factor (Items) loadings Scaling 
GENERAL STRESS 
Stress 0.61 
Test anxiety 0.55 
Excessive academic load 0.52 
Fear of failure 0.50 
Strained relations with a loved one 0.39 
0.67 0.74 
INTERPERSONAL RELATIONSHIPS WITH COLLEGE FACULTY 
Insensitive attitudes of faculty 0.68 
Unfair grading practices 0.49 
Lack of communication with faculty 0.45 
Poor academic advising 0.43 
INTERPERSONAL RELATIONSHIPS WITH PEERS 
Change in acceptance of peers 0.54 
Apathy of peer group 0.46 
Isolation and rejection 0.42 
Confusion with personal identity 0.31 
FINANCIAL PRESSURES 
Financial difficulties 0.76 
Lack of financial support 0.74 
Loss of job 0.56 
Decrease in parents' financial support 0.45 
FAMILY CRISIS 
Death of a loved one 0.75 
Hospitalization of a loved one 0.68 
Dealing with divorce of parents 0.41 
STARTING A FAMILY 
Becoming a parent 0.58 
Getting married 0.52 
LOSS OF SIGNIFICANT OTHER 
Personally getting divorce 0.59 
Becoming a widow(er) 0.54 
0.63 0.70 
0.53 
0.75 
0.57 
0.76 
0.72 0.72 
0.59 0.52 
0.62 0.59 
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Table 1. Continued 
Factor (Items) 
ACADEMIC SKILLS 
Poor study skills 
Low grades 
Poor time management 
Lack of concentration 
Factor 
loadings Scaling 
0.81 
0.52 
0.44 
0.43 
0.75 0.73 
Table 2. Item factor loadings, scaling of factors, and reliability 
coefficient alpha for ability and motivational factors 
Factor 
Factor (Items) loadings Scaling 
ROLE MODELS 0.72 0.82 
Role models to interact with 0.71 
Equal opportunity in classes 0.64 
Intellectually challenging faculty 0.61 
Institutional commitment to field 0.59 
SUPPORT AND ENCOURAGEMENT OF OTHERS 0.64 0.65 
Good counseling 0.67 
Information prior to college 0.55 
Freedom from financial worry 0.54 
Supportive institutional environment 0.51 
Tutorial services 0.41 
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Table 3. Item factor loadings, scaling of factors, and reliability 
coefficient alpha for perceived ability to pursue subject 
matter factors 
Factor (Items) 
Factor 
loadings Scaling a 
Perceived ability to pursue; 
SOCIAL SCIENCES 
sociology 
psychology 
history 
1.04 
0.71 
0.45 
0.99 0.72 
ANIMAL SCIENCE 
animal science 
agriculture 
SCIENCE-RELATED 
chemistry 
biochemistry 
physics 
medical sciences 
biology 
mathematics 
engineering 
foreign language 
1.04 
0.54 
0.84 
0 . 8 2  
0.58 
0.54 
0.47 
0.46 
0.42 
0.40 
0.99 0.78 
0.91 0.87 
HOME ECONOMICS-RELATED 
family studies 
home economics 
child development 
food and nutrition 
food services/management 
leisure studies 
economics 
0.86 0.84 
0.73 
0.64 
0 . 6 2  
0.57 
0.57 
0.49 
0.45 
BUSINESS-RELATED 
business 
accounting 
marketing 
statistics 
computer science 
economics 
0.84 0.82 
0.77 
0.67 
0 . 6 6  
0.47 
0.42 
0.40 
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Table 3. Continued 
Factor 
Factor (Items) loadings Scaling a 
Perceived ability to pursue : 
ART-RELATED 
textiles and clothing 
art and design 
music 
0.71 0.65 
0.54 
0.52 
0.46 
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Table 4. Item factor loadings, scaling of factors, and reliability 
coefficient alpha for consideration to pursue subject matter 
factors 
Factor 
Factor (Items) loadings Scaling 
Consider pursuing: 
BUSINESS-RELATED 
business 
marketing 
SOCIAL SCIENCE-RELATED 
sociology 
psychology 
0.98 
0.53 
0.78 
0.75 
0.99 0.73 
0.77 0.82 
DEVELOPMENTAL STUDIES 
child development 
family studies 
BIOLOGICAL SCIENCE 
biology 
biochemistry 
chemistry 
medical sciences 
0.78 
0 . 6 8  
0.71 
0 . 6 8  
0.58 
0.55 
0.77 0.73 
0.75 0.76 
FOOD-RELATED 
food service/management 
food and nutrition 
0.72 
0 . 6 6  
0.72 0.69 
ANIMAL SCIENCE-RELATED 
agriculture 
animal science 
0.73 
0 . 6 2  
0.67 0.68 
ART-RELATED 
textiles and clothing 
art and design 
home economics 
0.73 
0.54 
0.42 
0.68 0.64 
COMMUNICATION 
communication/j ournalism 
history 
foreign language 
0.40 
0.33 
0.31 
0.48 0.47 
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Table 4. Continued 
Factor (Items) 
Consider pursuing: 
SCIENCE AND MATH-RELATED 
mathematics 
statistics 
physics 
engineering 
computer science 
accounting 
economics 
Factor 
loadings Scaling 
0.65 
0.61 
0.57 
0.50 
0.49 
0.41 
0.35 
0.74 0.75 
oblique rotations. For each factor, only items with rotated factor 
loadings at .3 and above were used. 
The total effect of these analyses was that 100 items were 
reduced to 25 factors. Reliability coefficient alpha was computed as 
a measure of internal consistency for each of the 25 factors using 
coefficient alpha procedure. A high factor score generally reflects a 
high prevalence of the trait. The coefficient alpha reliability 
ranged from 0.47 to 0.82 (Tables 2-5). 
The 25 factors and 36 of the 108 items not included in the factor 
analysis, (now referred to as the 61 variables) were each correlated 
with the dependent variable, career choice, utilizing Pearson 
correlations. Variables that were found to be correlated 
significantly (p < .05) to choice of home economics or non-home 
economics careers were utilized in the model. In all, there were 25 
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such independent variables. Responses to three items from the 
instrument that measured students' cognitive map of home economics 
careers were used as indicators of the cognitive map of occupations 
(Panel III), resulting in a total of 28 variables. 
Thirteen of the 28 variables were designated as environmental 
(Figure 2), 12 as personal (Figure 3), and 3 as cognitive map of 
occupations variables (Figure 4), and assigned to Panels I, II, and 
III, respectively. To facilitate data analysis, each of the 28 
independent variables was dichotomized, giving a value of 1 to the 
existence of each trait and 0 to the nonexistence or limited existence 
of the same trait. For those variables that were generated from the 
Family and School Contexts 
Ethnic predominance of home community 
Both parents lived at home 
Ethnic composition of high school students 
Ethnic composition of high school faculty 
Life Stressors 
General stress 
Interpersonal relationships with college faculty 
Interpersonal relationships with peers 
Financial pressures 
Family crisis 
Involved in auto accident 
Decrease in parents' financial support 
Social Resources 
Received career information from college representative 
Received career information through work experience 
Figure 2. Panel I - Variables in environmental system 
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Demographic and Personality 
Ethnicity 
College classification 
Ability and Motivation 
Support and encouragement of others 
Role models 
Academic skills 
Perceived ability to pursue social sciences 
Perceived ability to pursue home economics-related subject areas 
Personal Preferences and Interests 
Preference for timing of career information 
Consider pursuing math and science related subjects 
Consider pursuing art related subjects 
Consider pursuing education related subjects 
Consider pursuing music related subjects 
Figure 3. Panel II - Variables in personal system 
Perceptions of home economics careers 
Perceived acceptability of home economics careers 
Perceived accessibility of home economics careers 
Figure 4, Panel III - Variables in cognitive map of occupations 
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factor analysis, sumraative means were calculated and values less than 
the mean were recoded 0, while values greater than the mean were coded 
1. The dependent variable, as mentioned above, was coded 1 for home 
economics students and 0 for non-home economics students. 
Logistic regression analyses were performed to determine the 
effect of the variables on career choice. An SPSS procedure called 
PROBIT (SPSS Inc., 1988) was utilized. The PROBIT procedure, like 
other regression procedures, is used to estimate the effects of one or 
more independent variables on a dependent variable (SPSS Inc., 1988, 
p. 805). However, in the PROBIT procedure, it is important that the 
dependent variable be a dichotomous variable. The PROBIT procedure 
was especially suited for this study considering the large number of 
variables being tested. The PROBIT procedure allows many variables to 
be measured and is limited only by available computer workspace. 
Procedure PROBIT does not generate F ratios. Instead, it 
generates a regression coefficient and standard error; each 
coefficient is divided by the standard error to provide a t-statistic 
which, at a - .05, has critical values of ± 2 or higher. The 
interpretation of the t-statistic reflects the relationship between 
the independent variables and choice of home economics or non-home 
economics. In this analysis, the direction of the t-statistic 
corresponds to the direction of the regression coefficients and 
reflects the order in which the independent variables were coded. 
All the 13 environmental variables were included in the procedure 
at the same time to estimate their effects as predictors of career 
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choice. Because these 13 variables were all environmental variables, 
this path was considered to be direct. In a second regression, all 12 
personal variables were tested for their direct effects on career 
choice. In the third regression, the 3 variables in the cognitive map 
of occupations were measured for their direct effect on career choice. 
Following the direct measures, indirect effects were measured. 
Indirect measures involved combining all variables in the 
environmental and personal systems and measuring their effects on 
career choice. A second indirect test was conducted in which 
variables from all three panels were measured for their effects on 
Panel IV. The results of the three direct and two indirect measures 
are tabulated in Table 4. 
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RESULTS 
The demographic characterization of the sample is presented in 
Table 5. The demographic characteristics support the view that home 
economics professionals are predominantly white females. However, the 
same statement could be made about the non-home economics group. 
These demographic data by themselves do not appear to differentiate 
between the students who choose home economics and those who do not. 
However, in later analysis, there was evidence to suggest otherwise. 
Of the 225 students in home economics, 103 responded that they had 
never considered home economics careers. 
For a variable to be considered significant in the logistic 
regression analysis, the value of b/SE(b) must be ±2 or higher. The 
direction reflects the coding system. Negative values indicate the 
likelihood of the presence of the trait in the non-home economics 
group. 
When the 13 environmental variables were measured as a group in 
determining their significance as predictors of career choice in home 
economics, three predictors were significant. The three predictors--
ethnic composition of student population, interpersonal relations with 
faculty, and interpersonal relations with peers--had large 
coefficients relative to their standard errors (Table 6, column X). 
The interpretations of the relationship between each of these 
predictors and choice of home economics and non-home economics majors 
follow: 
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1. Students who attended high schools where the student population 
was predominantly white are more likely to major in non-home 
economics (coding: predominantly white = 1; ethnically diverse = 
0 ) .  
2. Students who have experienced some stress in their relationships 
with faculty members are more likely to be non-home economics 
majors (coding: experienced stress - 1; little or no stress = 0). 
3. Students who reported some stress in their relationships with 
their peers are more likely to be home economics majors (coding: 
experienced stress = 1; little or no stress = 0). 
The students participating in this study who chose home economics 
as a career tended to have attended high schools that were ethnically 
diverse and had experienced little or no stress in their relationships 
with faculty members. However, students who reported little or no 
stress in their relationships with their peers were more likely to be 
non-home economics majors. 
For the personal factors the logistic regression analysis 
produced six predictors of an individual's career choice in home 
economics: college classification, perceived ability to pursue social 
science careers, perceived ability to pursue home economics careers, 
the individual's preferences for the timing of career information, 
consideration of a career in art and related areas, and consideration 
of an education career (Table 6, column Y). The interpretations of 
the relationship between each of these predictors and choice of home 
economics or non-home economics majors follow: 
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Table 5. Demographic characteristics of respondents by career choice 
Home Economics Non-•Home Economics 
Variable N-225 / i N-203 % 
Gender 
Male 34 15. ,1% 47 23, ,2% 
Female 191 84, ,9% 156 76, ,8% 
Age 
< 20 years 20 8, ,8% 33 16, ,3% 
21 years 61 27, ,1% 67 33, ,0% 
22 years 72 32, ,0% 59 29, ,1% 
> 22 years 72 32, ,0% 44 21, ,7% 
College Classification 
Junior 36 16, ,0% 65 32, ,2% 
Senior 189 84, ,0% 137 67, ,8% 
Ethnicity 
White 165 73, ,7% 153 76, ,1% 
Black 46 20, ,5% 43 21, ,4% 
Hispanic 4 1, ,8% 2 1, ,0% 
American Indian 0 0, ,0% 2 1, ,0% 
Asian 8 3, .6% 1 0, ,5% 
Other 1 0.4% 0 0 .0% 
Ethnic Predominance of Home Community 
Majority white 160 71, ,1% 165 81, ,3% 
Majority ethnicity other 
than white 65 28 ,9% 38 18 .7% 
Ethnic Predominance of Student Population in High School 
Majority white 157 70, ,7% 170 83, .7% 
Majority ethnicity other 
than white 68 29, ,3% 33 16 .3% 
Ethnic Predominance of Faculty Population in High School 
Majority white 190 85, .2% 181 89 .2% 
Majority ethnicity other 
than white 35 14 .8% 22 10 .8% 
Both Parents Lived at Home 
Yes 174 77 .4% 166 82 .2% 
No 51 22 .6% 37 17 .8% 
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Table 5. Continued 
Home Economics Non-Home Economics 
Variable N-225 % N-203 % 
Size of Home Community 
< 2,500 48 21.4% 66 32. 5% 
2,501 - 5,000 35 15.6% 32 15, .8% 
5,001 - 10,000 24 10.7% 39 19, ,2% 
10,001 - 100,000 66 29.5% 44 21, ,7% 
> 100,000 52 22.8% 22 10, ,8% 
1. Students who have a perceived ability to pursue social sciences 
are more likely to major in non-home economics (coding: ability 
= 1; no ability = 0). 
2. Students who have a perceived ability to pursue home economics are 
more likely to major in home economics (coding: ability - 1; no 
ability = 0). 
3. Students who prefer to receive career information prior to college 
are more likely to pursue a career in home economics (coding: 
prior to college •» 1; during college - 2). 
4. Students who would consider pursuing an art related career are 
more likely to be home economics majors (coding: will consider = 
1; will not consider - 0). 
5. Students who would consider pursuing a career in education are 
more likely to be non-home economics majors (coding: will 
consider - 1; will not consider - 0). 
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Among the variables included within the cognitive map of 
occupations, there was one significant predictor. This predictor was 
an individual's perception of home economics careers (Table 6, column 
Z). Students participating in this study who perceive home economics 
professions as open and providing equal opportunities to all are more 
likely to major in home economics (coding: open and equal opportunity 
= 1; unequal opportunity = 0). 
The results mentioned above were all direct measures between each 
of the panels (I, II, and III) and a person's career choice. A total 
of ten predictors were thus generated. 
The combined effects of panels I and II, as well as the combined 
effects of variables within all three panels, were estimated. Results 
derived from the logistic regression of variables in panels I and II 
combined, produced eight significant predictor variables (Table 6, 
column X&Y). These were a) interpersonal relationship with faculty, 
b) ethnicity, c) college classification, d) perceived ability to 
pursue social sciences, e) perceived ability to pursue home economics, 
f) preference for timing of career information, g) consideration of an 
art career, and h) consideration of an education career. 
The results of the combined effects of variables in all three 
panels are provided in Table 6, column X,Y,&Z. There were nine 
significant predictors generated. They are a) ethnic composition of 
student population, b) interpersonal relationship with faculty, c) 
ethnicity, d) college classification, e) perceived ability to pursue 
social sciences, f) perceived ability to pursue home economics, 
Table 6. Regression of choice of home economics careers on environmental, personal, and cognitive 
map of occupation variables 
b/SEfb^a 
F T?- X&Y® X,Y,&zf 
Ethnic predominance of home community 0. 37 -1. 24 -1. ,30 
Both parents lived at home 1 .06 0, .53 0. 53 
Ethnic composition of student population -2 .69* -1. 99 -2. 18* 
Ethnic composition of faculty population 1 .43 0. 70 0. 90 
General stress 0 .02 -0. 74 -0. ,75 
Interpersonal relations with faculty -2 .34* -2. 52* -2, ,55* 
Financial pressures -0, .91 -0. 22 0. ,19 
Family crisis -1, .13 -0. 21 -0, ,28 
Interpersonal relations with peers 2 .08* 1, .09 1, ,06 
Involved in auto accident 1 .68 0, 49 0, ,61 
Note: Parameter Estimates (LOGIT Model: (Log(p/(l-p))/2 + 5) = Intercept + bX. 
% = regression coefficient, SE(b) = standard error, b/SE(b) = t-statistic. 
^Environmental variables only. 
^Personal variables only. 
'^Cognitive map of occupations (CMO) variables only. 
^Environmental and personal variables together. 
^Environmental, personal, and CMO variables together. 
*significant at a = .05 
Table 6. Continued 
Variable b/SEfb)* 
X Y Z X&Y X,Y&Z 
Decrease in parent's financial support -1. 37 -1. 91 -1 .98 
Received career information from 
college representative 0, .88 1, .40 1 .48 
Received career information 
through work experience 1. 22 0. 39 0. 22 
Ethnicity 0. 65 2. 44* 2 .40* 
Academic skills 1. 11 1. 48 1, .45 
College classification 3. 29* 3, .61* 3, .66* 
Role models -1. 05 -0. 93 -0. 77 
Support and encouragement of others -0, .01 -0, .38 -0. 20 
Perceived ability to pursue social 
sciences career -2. 75* -2. 68* -2 .67* 
Perceived ability to pursue home 
economics career 3. 13* 3. 65* 3, .52* 
Preference for timing of career information 2, .18* 2, .17* 2, .23* 
Consider pursuing math and science career -0, .23 -0. 53 -0. 31 
Consider pursuing art-related career 5. 56* 5, ,15* 5. 02* 
Consider pursuing education-related career -6, .74* -6. 18* -6. ,15* 
Consider pursuing music career 0, .41 0. ,46 0. 32 
Perceptions of home economics careers 2 .42* 1. 30 
Perceived acceptability of home economics 
career 0, .21 -1. 60 
Perceived accessibility of home economics 
careers -1. 28 -1. 16 
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g) preference for timing of career information, h) consideration of 
an art career, and i) consideration of an education career. 
Consideration to pursue a career in education appears to be the 
best predictor of choice of a career in home economics, at least 
among the variables included in this study. Consideration to pursue 
a career in art-related fields also appears to be important. 
Overall, seven variables were consistently significant 
regardless of which other variables were included in the equation. 
They are a) consider pursuing education, b) consider pursuing art-
related careers, c) college classification, d) ability to pursue home 
economics, e) ability to pursue social sciences, f) interpersonal 
relationship with faculty, and g) preferred timing to receive career 
information. With the exception of interpersonal relationship with 
faculty, the effect of which becomes less striking, the relative 
importance of the remaining six variables remains fairly consistent 
with the inclusion of more variables in the equation. 
The only predictor variable that was found to be important 
directly, but not indirectly, was interpersonal relationship with 
peers. On the other hand, ethnicity did not emerge as an important 
predictor of an individual's choice of a career in home economics 
when it was measured with the personal variables alone. However, 
ethnicity took on increased effect when it was measured with both the 
personal and environmental variables, as well as when the effects of 
all the variables in the equation were measured. 
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This finding indicates that, whereas an individual's ethnicity, 
per se, may not impact on choice of a home economics career, it is 
the influence of the environment that causes a person's ethnicity to 
take on new meaning in his or her pursuit of a career. The 
significance of this finding is that, although an individual's 
ethnicity cannot be changed, variables within the environment can be 
manipulated to cause a possible career choice. 
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DISCUSSION 
The variables used in this study to predict college students' 
choices of careers in home economics were selected on the basis of a 
review of the literature related to research in the field of career 
decision making and choice. It is very unlikely, however, that the 
effects of all the relevant variables have been identified and 
measured. 
Norusis (1983) stated that "including a large number of 
independent variables in a regression model is never a good strategy, 
unless there are strong, previous reasons to suggest that all should 
be included" (p.160). This is because the interpretation of the 
analysis often becomes a challenge. After reviewing the literature, 
the numerous variables identified and measured were included 
primarily to be sure that no potentially relevant variables would be 
excluded. By subjecting the voluminous variable list to factor 
analysis and subsequently testing the significance of the individual 
variables with the dependent variable before utilizing the resultant 
variables in the model, the possibility that relevant variables were 
measured was increased. 
The findings in this study supported the view that an 
individual's ethnicity alone does not predispose him or her to the 
pursuit of any career. When an individual interacts with factors 
within the environment, the experiences that result cause the 
individual to decide to pursue one career or another. This 
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conclusion is consistent with Krumboltz's (1979) assertion that the 
interaction between personal and environmental factors does produce a 
multitude of options in the career decision making process. The 
conclusion also is consistent with Moos' (1987) person-environment 
model which suggests that there is an interrelatedness of factors 
within the personal and environmental systems. 
The finding that students who prefer to receive pre-college 
career information are more likely to pursue home economics is of 
significance to home economics administrative personnel who are 
assigned responsibilities of recruitment. This suggests that earlier 
intervention of college faculty in the career decision making of high 
school or earlier students will be valuable in attempts to increase 
enrollments. 
The findings in this study may be used to develop a profile of 
potential home economists. They attended ethnically mixed high 
schools, had experienced stress in their relationship with their 
peers, had experienced little or no stress in their relationship with 
faculty, perceived themselves as having an ability to pursue home 
economics but little ability to pursue social sciences, preferred 
receiving career information prior to college, and indicated that 
they would consider art but not education as a career. 
The finding that 103 out of 225 home economics students 
indicated that they had never considered a home economics career is 
particularly disturbing. These students were enrolled in a home 
economics major but they did not identify the major as home 
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economics. Two reasons could account for these responses. The first 
is that the home economics students do not have a clear understanding 
of the relationship between their major and the field of home 
economics. Secondly, one could argue that due to the recent trend in 
which several American Home Economics Association (AHEA)-accredited 
programs have changed their names to reflect terms other than home 
economics, these students are confused as to whether or not their 
programs are indeed home economics-related. Although this is not to 
suggest that the recent trend in changing the name of home economics 
units is wrong, the point should be made that it does provide 
confusion and the students may not be linking the home economics unit 
with AHEA. Administrators and faculty members could help in 
minimizing this confusion by clarifying to students the relationship 
between their programs and the profession of home economics. 
The profile described above may be a result of the particular 
sample that was studied. However, it does provide some indications 
that may be generalized to other college students. In addition, one 
must consider the interdisciplinary nature of home economics. Home 
economics students are either specialists or generalists. Because of 
this, home economics students vary on their perceived ability to 
pursue certain subject matter areas. For example, for students 
majoring in textile science, their perceived ability to pursue social 
sciences may be low. However, due to their specialization, they are 
likely to perceive themselves as having an ability to pursue the 
sciences. Some specializations have a greater science orientation 
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while others have a greater social science orientation. The 
integrative nature of home economics and the vast diversity within 
the field could thus contribute to the confusion and needs to be 
taken into consideration when the findings of this study are 
reviewed. 
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GENERAL SUMMARY 
The findings of this study are consistent with existing career 
theorists' views and hypotheses that several factors affect career 
choice (Osipow, 1973; Krumboltz, 1979; Holland, 1973; O'Neil et al., 
1980). For the sample that was studied, evidence was provided to 
support the view that environmental and personal variables do 
influence college students' choice of careers. The findings are not 
only supportive of the influence of these variables, but also lend 
support to the interrelatedness of the variables. The hypothesized 
model that was adapted to explain the interrelatedness of 
environmental and personal factors as they impact on career choice in 
home economics cannot be rejected. 
The results of this study have shown that although individual 
variables such as stress may correlate positively with career choice, 
such variables do not exist in isolation but interact with other 
variables. When variables interact within the environmental system, 
several options of career choice are identified. Similarly, the 
interaction of variables within the personal system results in a 
multitude of career decisions. The complexity of career choice is 
illustrated clearly in the number of factors that were found to be 
significant predictors of career choice in home economics when the 
personal and environmental systems interact. Endless possibilities 
and probabilities exist to determine which career an individual may 
decide to pursue, given the multitude of combinations of factors. It 
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is not clear if a systematic interrelationship exists, but it is 
obvious that a multitude of combinations of variables exists. 
This study has provided evidence to support the hypotheses that 
several factors do impact on the career choice process, and that these 
factors do not operate in isolation. The study also has provided 
strong evidence to confirm that the ethnicity of an individual does 
not take on significance during career decision making until the 
individual interacts with the environment. The implications for 
school personnel who are responsible for guiding students in career 
decision making, as well as those charged with recruitment, are great. 
Students need to be made aware of the multiple variables that impact 
on career choice. Attention has to be drawn to the interactive nature 
of both personal and environmental variables and their implications 
for students' decisions in the present and for the future. When 
students understand the interrelatedness of variables, they are more 
apt to make realistic career choices. 
This study provided no explanations for the reasons people pursue 
particular educational programs or occupations, nor why they may 
express various preferences for different occupations at selected 
points in their lives. A longitudinal study across elementary school, 
high school, college, adult working years, and retirement will help to 
provide this information. Individuals' views of themselves in terms 
of what is appropriate to their gender type or social status could not 
be ascertained in this study. Future investigations utilizing the 
proposed model could examine the Influence of such variables in 
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combination with either environmental or other personal 
characteristics. 
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APPENDIX A. 
CAREER CHOICES INSTRUMENT 
92 
PLEASE RESPOND TO EACH QUESTION BY MARKING "X" ON THE APPROPRIATE 
LINE, OR WHERE INDICATED, BY FILLING IN THE CORRECT RESPONSE. 
ENVIRONMENTAL SYSTEM 
A. Family and School Context 
1. How would you describe the population of your home community when 
you were in high school? 
a) less than 2,500 
b) 2,501 to 5,000 
c) 5,001 to 10,000 
d) 10,001 to 100,000 
e) above 100,000 
2. How would you describe the racial predominance of your home 
community at the time you were in high school? 
a) majority White 
b) majority Black 
c) majority Hispanic 
d) majority Asian 
e) majority American Indian 
f) culturally diverse 
g) other (please specify) 
3. How many children, including vou. lived in your family when you 
were in high school? 
a) 1 
b) 2 
c) 3 
d) 4 
e) 5 
f) more than 5 
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Did both your parents live in your home during your high school 
years? 
a) yes, skip to #6 
b) no 
If your answer to #4 is "No," what was the reason? 
a) death of one parent 
b) always lived in single parent family 
c) divorce 
d) separation 
e) other (Please specify) 
f) don't know 
How many people, including you, lived in your home during your high 
school years? 
2 
3 
4 
5 
more than 5 
Who lived with you in your home during most of your high school 
years? (Please check all that apply.) 
a) mother 
b) father 
c) stepparent 
d) sister(s) 
e) brother(s) 
f) grandmother(s) 
g) grandfather(s) 
h) aunt(s)/uncle(s) 
i) cousin(s) 
j) friend 
k) other (please specify) 
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8. Is your father currently employed? 
a) yes 
b) no 
c) don't know 
9. If you answered "yes" in #8, what is your father's current 
occupation? 
10. Is your mother currently employed? 
a) yes 
b) no 
c) don't know 
11. If your answer to #10 is "yes," what is your mother's current 
occupation? 
12-13. What is the highest school level completed by your a) father 
and b) mother? Indicate level for each. 
a) father b) mother 
a) did not attend school 
b) elementary (up to 6th grade) 
c) some high school 
d) high school 
e) community college/trade or technical 
school 
f) 4-year college 
g) graduate school 
h) don't know 
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14. What is your parents' approximate combined average yearly income? 
a) less than $20,000 
b) $20,000 to $39,999 
c) $40,000 to $59,999 
d) $60,000 to $79,999 
e) $80,000 to $99,999 
f) over $100,000 
g) don't know 
15. How would you describe yourself? 
a) White (not Hispanic) 
b) Black (not Hispanic) 
_____ c) Hispanic (Spanish American) 
d) American Indian or Alaskan Native 
e) Asian or Pacific Islander 
16. How would you describe the student population in your high school? 
a) majority White 
b) majority Black 
c) majority Hispanic 
d) majority Asian 
®) majority American Indian 
f) culturally, racially diverse 
g) other (please specify) 
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17. How would you describe the faculty population in your high school? 
a) majority White 
b) majority Black 
c) majority Hispanic 
d) majority Asian 
e) majority American Indian 
f) culturally, racially diverse 
g) other (please specify) 
B. Social Resources 
18. Indicate how you heard about a career in your field. 
a) friend 
b) family member (please specify) 
c) guidance counselor/career counselor 
d) college representative/recruiter 
e) work experience 
f) media 
g) high school teacher (please specify subject) 
h) other (please specify) 
19-20. How do you assess the information you received about career 
opportunities related to your major in terms of: 
a) Adequacy: b) Accuracy: 
a) superior a) superior 
b) adequate b) accurate 
c) somewhat adequate c) somewhat accurate 
d) inadequate d) inaccurate 
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21. When did you receive information about career opportunities 
related to your major? 
a) in high school 
b) at beginning of college education 
c) at the middle of college program 
d) late or near end of college program 
e) have not received any information yet. 
22. Have you received encouragement for reaching your goal in your 
chosen field? 
a) yes 
b) some 
c) no 
23. Select three sources from which you have received the most 
encouragement for your pursuit of a career. (Rank these 3 by 
assigning "1" to the first most encouraging, "2" to the second 
most encouraging, and "3" to the third most encouraging.) 
a) friends/peers 
b) faculty 
c) family 
d) spouse 
e) employer 
f) counselor/advisor 
g) teacher 
h) minister 
g) other (specify) 
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C. Life Stressors 
24. Which of the following have you experienced in the past three 
years? On the left, check all that you have experienced; AND, on 
the right, indicate the degree to which this has affected your 
choice of a career. 
Degree of effect 
on your career choice 
No Severe 
financial difficulties 
lack of financial support 
(e.g., scholarship) 
loss of a job 
decrease in parents' 
financial status 
test anxiety 
fear of failure 
poor study skills and habits 
excessive academic load 
lack of concentration and 
memory 
low grades 
poor academic advising 
apathy of peer group 
insensitive attitudes of 
faculty 
unfair grading practices 
death of a loved one 
hospitalization (yourself) 
hospitalization of a loved one 1 
effect • effect 
12 3 4 5 6 7 8 9 
12 3 4 5 6 7 8 9 
12 3 4 5 6 7 8 9 
12 3 4 5 6 7 8 9 
12 3 4 5 6 7 8 9 
12 3 4 5 6 7 8 9 
12 3 4 5 6 7 8 9 
12 3 4 5 6 7 8 9 
12 3 4 5 6 7 8 9 
12 3 4 5 6 7 8 9 
12 3 4 5 6 7 8 9 
12 3 4 5 6 7 8 9 
12 3 4 5 6 7 8 9 
12 3 4 5 6 7 8 9 
12 3 4 5 6 7 8 9 
12 3 4 5 6 7 8 9 
2 3 4 5 6 7 8 9 
Degree of effect 
on your career choice 
No Severe 
effect 
r) in auto accident 1 2 3 4 5 6 7 8 9 
s) poor time management 1 2 3 4 5 6 7 8 9 
t) stress/depression 1 2 3 4 5 6 7 8 9 
u) confusion with 
personal identity 
1 2 3 4 5 6 7 8 9 
v) strained relations with a 
loved one 
1 2 3 4 5 6 7 8 9 
w) change in acceptance of peers 1 2 3 4 5 6 7 8 9 
x) dealing with divorce of parents 1 2 3 4 5 6 7 8 9 
y) isolation and rejection 1 2 3 4 5 6 7 8 9 
z) lack of communication with 
faculty 
1 2 3 4 5 6 7 8 9 
aa) becoming a parent 1 2 3 4 5 6 7 8 9 
bb) getting married 1 2 3 4 5 6 7 8 9 
cc) personally getting divorced 1 2 3 4 5 6 7 8 9 
dd) becoming a widow/widower 1 2 3 4 5 6 7 8 9 
ee) other 1 2 3 4 5 6 7 8 9 
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PERSONAL SYSTEM 
A. Demographic and Personality Factors 
Please respond to each question by marking "X" on the appropriate 
line, or where indicated, by filling in the correct response. 
25. Age 
20 years 
21 years 
22 years 
other (please specify) years 
26. Gender 
a) female 
b) male 
27. Marital Status 
a) single, never married 
b) married 
c) separated 
d) divorced 
e) widowed 
28. College classification 
a) junior 
b) senior 
29. Institution attending: 
30. Academic major(s): (please write in) 
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B. Ability and Motivational Factors 
31. What factors do you consider to be the most essential for success 
in studying in your field? 
Not Very 
essential essential 
a) Good counseling 12 3 4 5 6 
b) Obtaining information prior to 12 3 4 5 6 
enrollment in college 
c) Freedom from financial worry 12 3 4 5 6 
d) A supportive institutional 12 3 4 5 6 
environment 
e) Intellectually challenging faculty 12 3 4 5 6 
f) Institutional commitment to the 12 3 4 5 6 
field 
g) Tutorial services 12 3 4 5 6 
h) Equal opportunity in classes 12 3 4 5 6 
i) Role models to interact with 12 3 4 5 6 
8 
8 
8 
8 
8 
8 
8 
8 
8 
C. Personal Preferences and Interests 
32. What caused you to pursue a career in your field? 
a) a school experience 
b) an employment experience 
c) a family experience 
d) it happened by chance. 
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33. At what point in your educational development did this experience 
occur? 
a) elementary school 
b) junior high/middle school 
c) high school 
d) 1st year of college/university 
e) 2nd year of college/university 
f) 3rd year of college/university 
g) other (please specify) 
34. With your present knowledge, at what stage in one's education do 
you think one should first obtain information about career 
opportunities in order to prepare adequately for a career in your 
field? 
a) elementary school 
b) junior high/middle school 
c) high school 
d) college 
e) other (specify) 
35. Select three factors that you consider important to prepare one 
for a career in your field. (Rank these 3 by assigning "1" to the 
most important, "2" to the next in importance, and "3" to the 
third in importance.) 
a) obtain information early in the educational process 
b) adequate preparation in the basic skills (i.e., 
communication, mathematics) 
c) interaction with role models 
d) enrichment training programs 
e) effective educational guidance from teachers 
f) parental guidance and support 
g) in-depth knowledge about what is involved in pursuing a 
career in your field 
h) participation in career oriented youth organization 
i) other (specify) 
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36. Why did you choose the career for which you are preparing? (Rank 
your reasons assigning "1" to most important and "7" to least 
important reason or the "other" category if there is no "other" 
reason.) 
a) earning potential 
b) prestige of your chosen field 
c) influence of friends/peers 
d) influence of parents 
e) suggestion of guidance/career counselor 
f) knew someone in the profession 
g) other (specify) 
37. Rank three factors which contributed most to your choice of a 
career. (1 - most contribution) 
a) earning potential 
b) power 
c) prestige 
d) primarily male or female dominated profession 
e) race of the people you know in the field 
f) other (specify) 
38. Which 5 factors have been most influential about your pursuit of a 
career in your field? (Rank these top 5 assigning "1" to the most 
influential.) 
a) grades in subject matter courses 
b) interest in subject matter related to field 
c) study habits 
d) curriculum 
e) role models in profession 
f) earning potential 
g) prestige 
h) opportunities for employment 
i) opportunities for advancement 
j) other (specify) 
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39. Which 5 factors have been most discouraging about your pursuit of 
a career in your field. (Rank these top 5 assigning "1" to the 
most discouraging.) 
a) grades in subject matter courses 
b) interest in subject matter related to field 
c) study habits 
d) curriculum 
e) role models in profession 
f) earning potential 
g) prestige 
h) opportunities for employment 
i) opportunities for advancement 
j) other (specify) 
40. Have you ever considered a career in home economics? 
a) yes, proceed to #41 
b) no, proceed to #42 
41. If you once considered a home economics or home economics related 
career but changed your mind, why did you change it? (Check all 
that apply.) 
a) pressure from family 
b) pressure from peers and friends 
c) perceived limited opportunities in the profession 
d) low earning potential 
e) low visibility profession 
f) not enough prestige 
g) perceived difficulty in entering a program, competition 
is high 
h) culturally unacceptable 
i) did not get adequate information on profession 
j) have not changed my mind 
Please skip to #43. 
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42. If you have never considered a career in home economics, rank five 
reasons why not. (1 = most important; 5 = least important) 
a) never interested 
b) do not know much about it 
c) discouraged by friends 
d) discouraged by parents 
e) discouraged by role models 
f) not prestigious enough 
g) not a promising career for people of my race 
h) culturally unacceptable 
i) home economics is only household chores 
j) other (specify) 
43. Please check all the following statements that are true for you. 
a) I took home economics classes in high school. 
b) I enjoyed home economics classes in high school. 
c) I was happy with my performance in home economics in high 
school. 
d) Home economics classes were popular in high school. 
44. Please check all the following statements that are true for you. 
a) I am acquainted with a home economist. 
b) I know a Black home economist. 
c) I know home economists who belong to ethnic groups other 
than mine. 
d) I am familiar with the roles of home economists. 
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45. Which attributes do you perceive as most descriptive of a career 
in home economics? (Rank all six by assigning "1" to most 
descriptive, "2" to the second most descriptive, . . . , and "6" 
to the least descriptive.) 
a) equal opportunity for advancement 
b) difficult curriculum 
c) accessibility to positions in the profession 
d) many career opportunities 
e) home economics professions are open to all persons 
f) college degree needed for career in home economics 
46. In your opinion, rank the following factors which you might 
consider to contribute to lack of ethnic minorities in home 
economics careers. 
a) inadequate academic advising 
J b) conflict between career goals and preparation 
c) inadequate financial aid 
d) inadequate counseling 
e) inadequate ethnic minorities role models 
f) inadequate information about careers in the field 
g) culturally unsuitable to ethnic minorities 
47. What do you perceive as the greatest potential barrier to pursuit 
of a home economics career? 
a) gender-related stereotypes 
b) race-related stereotypes 
c) cultural perceptions of home economics 
d) socio-economic constraints 
e) other (specify) 
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In your opinion, why do ethnic minorities choose or not choose 
careers in home economics professions? (Please write in your 
response.) 
a) Choose 
b) Not Choose 
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Below is a list of 30 undergraduate college areas of study from which 
students might select a major. Please indicate whether vou believe 
you have the ability to complete the educational or training 
requirements necessary for each area of study by checking "Yes" or 
"No". Also, indicate your degree of confidence in your belief by 
circling the number which indicates how confident you are in your 
belief. (1 = completely unsure and 9 = completely sure.) 
Area of Study 
Degree of Confidence 
Completely Completely 
Unsure Sure 
Accounting 
Agriculture 
Animal Science 
Art and Design 
Biochemistry 
Biology 
Business 
Chemistry 
Child Development 
Communication/Journalism 
Computer Science 
Economics 
Education 
Engineering 
Family Studies 
Food and Nutrition 
Food Service/Management 
Foreign Languages 
History 
Home Economics 
Leisure Studies 
Marketing 
Mathematics 
Medical Sciences 
Music 
Physics 
Psychology 
Sociology 
Statistics 
Textiles and Clothing 
1 2 3 4 5 6 7 8 9 
1 2 3 4 5 6 7 8 9 
1 2 3 4 5 6 7 8 9 
1 2 3 4 5 6 7 8 9 
1 2 3 4 5 6 7 8 9 
1 2 3 4 5 6 7 8 9 
1 2 3 4 5 6 7 8 9 
1 2 3 4 5 6 7 8 9 
1 2 3 4 5 6 7 8 9 
1 2 3 4 5 6 7 8 9 
1 2 3 4 5 6 7 8 9 
1 2 3 4 5 6 7 8 9 
1 2 3 4 5 6 7 8 9 
1 2 3 4 5 6 7 8 9 
1 2 3 4 5 6 7 8 9 
1 2 3 4 5 6 7 8 9 
1 2 3 4 5 6 7 8 9 
1 2 3 4 5 6 7 8 9 
1 2 3 4 5 6 7 8 9 
1 2 3 4 5 6 7 8 9 
1 2 3 4 5 6 7 8 9 
1 2 3 4 5 6 7 8 9 
1 2 3 4 5 6 7 8 9 
1 2 3 4 5 6 7 8 9 
1 2 3 4 5 6 7 8 9 
1 2 3 4 5 6 7 8 9 
1 2 3 4 5 6 7 8 9 
1 2 3 4 5 6 7 8 9 
1 2 3 4 5 6 7 8 9 
1 2 3 4 5 6 7 8 9 
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Below is the same list of 30 undergraduate areas of study. In this 
section, please indicate whether or not vou would consider pursuing 
each area of study by checking "Yes" or "No". For those areas checked 
"Yes", circle the number which indicates the seriousness of your 
consideration. (1 = Not Very Seriously and 9 = Very Seriously.) 
Area of Study 
Accounting 
Agriculture 
Animal Science 
Art and Design 
Biochemistry 
Biology 
Business 
Chemistry 
Child Development 
Communication/Journalism 
Computer Science 
Economics 
Education 
Engineering 
Family Studies 
Food and Nutrition 
Food Service/Management 
Foreign Languages 
History 
Home Economics 
Leisure Studies 
Marketing 
Mathematics 
Medical Sciences 
Music 
Physics 
Psychology 
Sociology 
Statistics 
Textiles and Clothing 
Yes/No 
Degree of Consideration 
Not Very Very 
Seriously Seriously 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
6 
6 
6 
6 
6 
6 
6 
6 
6 
6 
6 
6 
6 
6 
6 
6 
6 
6 
6 
6 
6 
6 
6 
6 
6 
6 
6 
6 
6 
6 
7 
7 
7 
7 
7 
7 
7 
7 
7 
7 
7 
7 
7 
7 
7 
7 
7 
7 
7 
7 
7 
7 
7 
7 
7 
7 
7 
7 
7 
7 
8 
8 
8 
8 
8 
8 
8 
8 
8 
8 
8 
8 
8 
8 
8 
8 
8 
8 
8 
8 
8 
8 
8 
8 
8 
8 
8 
8 
8 
8 
9 
9 
9 
9 
9 
9 
9 
9 
9 
9 
9 
9 
9 
9 
9 
9 
9 
9 
9 
9 
9 
9 
9 
9 
9 
9 
9 
9 
9 
9 
Thank you for the time you have taken to complete this questionnaire. 
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APPENDIX B. 
RESULTS OF PEARSON CORRELATIONS 
Ill 
Table 7. Correlation of career choice in home economics with 
independent variables 
Independent variables Correlation coefficient 
Population of home community .061 
Ethnic predominance of home community -.605**** 
Number of children in family -.072 
Both parents lived at home -.219**** 
Nuclear or extended family live together -.081 
Father's educational level .093 
Mother's educational level -. 046 
Parents' combined yearly income .025 
Ethnicity -.768**** 
Ethnic composition of high school students -.537**** 
Ethnic composition of high school faculty -.459**** 
Received career information from a friend .000 
Received career information from a family member .030 
Received career information from a counselor -.075 
Received career information from a college representative -.113* 
Received career information from a high school teacher -.052 
Received career information through work experience .107* 
Received career information through media .069 
Adequacy of career information received .031 
Accuracy of career information received .047 
Timing of receipt of career information .053 
Received encouragement to pursue career .035 
Age .070 
Gender .006 
Marital status .066 
College classification .164*** 
Educational stage when career information was received .066 
Hospitalization -.047 
Involvement in auto accident -. 179**** 
Decrease in parents' financial support -.109* 
Consideration to pursue career in education . 126* 
Consideration to pursue career in leisure studies .039 
Consideration to pursue career in music -.213**** 
Ever considered pursuing home economics career .065 
General stress -.098* 
Academic skills -.148** 
* p<0.05 
** p<0.01 
*** p<0.001 
**** p<0.0001 
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Table 7. Continued 
Independent variables Correlation coefficient 
Interpersonal relationship with college faculty -.158*** 
Preference for timing of career information .093* 
Loss of significant other -.015 
Financial pressures - .127** 
Family crisis -. 275**** 
Interpersonal relations with peers -.109* 
Starting a family .043 
Role models -.286**** 
Support and encouragement of others -.171**** 
Perceived ability to pursue social science related .197**** 
Perceived ability to pursue animal science related .095 
Perceived ability to pursue sciences related .033 
Perceived ability to pursue home economics related .327**** 
Perceived ability to pursue art related -.045 
Perceived ability to pursue business related .048 
Consider pursuing business related career - .088 
Consider pursuing social science related career -.094 
Consider pursuing developmental studies -.053 
Consider pursuing biological science -.071 
Consider pursuing food related career .035 
Consider pursuing animal science related -.028 
Consider pursuing art related -.111* 
Consider pursuing communication -.042 
Consider pursuing math and science related -. 267**** 
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APPENDIX C. 
CORRESPONDENCE 
./• 
s / 
Jane Z. Nuhu 
Checklist for Attachments and Time Schedule 114 
The following are attached (please check): 
12. [X] Letter or written statement to subjects indicating clearly: 
a) purpose of the research 
b) the use of any identifier codes (names, #'s), how they will be used, and when they will be 
removed (see Item 17) 
c) an esnmate of time needed for participation in the research and the place 
d) if applicable, location of the research activity 
e) how you will ensure confidentiality 
0 in a longitudinal study, note when and how you will contact subjects later 
g) participation is voluntary; nonpanicipanon will not affect evaluations of the subject 
13X3 Consent form (if applicable) 
14. G Letter of approval for research from cooperating organizations or insdutions (if applicable) 
15.g] Data-gathering instruments 
16. Anticipated dates for contact with subjects: 
First Contact Last Contact 
December 1, 1990 February 1, 1991 
Month/Oty/Yeir Monih/Diy / Yes 
17. If applicable: anticipated date that identifiers will be removed finom completed survey instruments and/or audio or visual 
tapes will be erased: 
February 28, 1991 
Month/Day/Yetr 
18. SigqatuK of Departmental Executive OfRcer Date Department or Administrative Unit 
19. Decision of the University Human Subjects Review Committee: 
Project Approved __ Project Not Approved ___ No Action Required 
Patr ic ia  M.  Kei th  
Dau) Signaiuxe of Commioee Chaiipeisoi Name of Commiitee Chairperson le r c r rs n 
IOWA STATE 
• , 2 College of Rimily and Consumer Sciences 
Department of Bunily and Consumer Sciences Education 
219 MacKay Hall 
Ames. Iowa 50011-1120 
UNIVERSITY Telephone; 515-294-6444 
Patricia M. Keith, Chair, 
Human Subjects Committee 
lotva State University. 
January 28, 1991 
Re; Revisions to research procedures 
After numerous written and phone contacts, I have failed to secure the 
cooperation of some of the individuals in other institutions vAio had originally 
agreed to furnish me with the -names and addresses of my intended sample. Due 
to time constraint, coupled with the exhaustion of alternative methods to 
secure these lists, I am compelled to make some changes in my procedures. 
Consequently, the following revisions have been made; 
#6 360 i^isu students 320 other junior and senior students in 
other institutions. 
ir7 The purpose of the study is to identify factors that influence college 
students' choice of careers. To obtain adequate numbers of minority 
students, two institutions with high minority enrollments will participate 
in the study. Questionnaires will be mailed, in bulk, to identified 
individuals in these two institutions. These questionnaires will be 
administered to junior and senior students in heme economics and nonhome 
economics majors. The ISU sample will be made up of all students enrolled 
in PCS460X and SecBd 301 during the Spring semester, 1991. Items in the 
instrument will gather data on demographic, family, environmental, and 
choices of majors. 
its None of the questionnaires will be number-coded since they will be 
administered in bulk. Each group will be assigned a group number that will 
only be used for computer coding. 
^16 First contact; January 21,1991 Last contact; February 28, 1991 
Principal Investigator Signatjûfp of Principal Investigator 
/ / 
IOWA STATE UNIVERSITY College ol family and Consumer Sciences 
Department of Family and 
Consumer Sciences Education 
219 MacKay Hall 
Ames. Iowa 50011-1120 
515 294-6444 
FAX 515 294-9449 
O F  S C I E N C E  A N D  T E C H N O L O G Y  116 
January 21, 1991 
Dear Student, 
I am a graduate student at Iowa State University pursuing a doctoral 
degree in Home Economics Education. For my research, I am studying 
the career choice patterns of college students. The purpose of this 
study is to identify factors that influence college students' choice 
of careers. 
We are requesting your help in this task by asking you to complete 
this questionnaire. It will take approximately 15-20 minutes to 
complète the questionnaire. You may use either pencil or pen to give 
your responses on the questionnaire. Names will not be associated 
with this study in any way and, therefore, please do not write your 
name on the questionnaire. When you are through answering the 
questions, please return your questionnaire to the person who handed 
it out to your class. Your participation in this study is voluntary. 
Your cooperation is greatly appreciated and will contribute to 
improving our understanding of college students' career choices. 
Thank you for completing this questionnaire. 
Jane Nuhu 
Graduate Student 
Sincerely 
Sally Iw Williams, Ph.D 
Professor 
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Career Choices 
Instructions for administering the questionnaire 
This packet contains 20 questionnaires. 
1. The questionnaire will take 15-20 minutes to complete. 
2. Each student gets one questionnaire. 
3. Nq names are to be written on the questionnaires. 
4. The responses are to be made on the questionnaire using pencil or ink. 
5. Collect completed questionnaires into large envelope provided. 
6. Return large envelope with completed questionnaires to 
Thanks very much for your help!! 
Depaiimentof FAX Cover Sheet 
Veterans Affairs 118 
Date/Time: 
Number of pages ^ 
(including cover sheet): 
FROM: 
Center for Health Care Evaluation: 
HSR&D Field Program (152) 
Program Evaluation and Resource Center (152) 
Department of Veterans Affairs 
Medical Center 640 
3801 Miranda Avenue ' 
Palo AHo, CA 94304 
(415) 858-3996 
FAX 415/852-3420 
name/mail code 
organization name, city, state 
area code, telephone number, FAX number 
COMMENTS: 
TO; 
IF THIS FAX IS ILLEGIBLE OR INCOMPLETE 
PLEASE CALL (415) 858-3996 
\| 3Y:r.j|AL =AMK=bb/A(ne5i 5-10-S2 : I COPYWOXKb- :l3 5:2 3420: 
ATTN: 
Or, Rudolf Moos 
VA, Medical Center 
3801 Miranda Bldg 4 (116&4) 
Palo Alto, Ch 94304 
Dear Dr. Moos/ 
1 1 9  
Jane 0. Agyeman 
Dept o£ PCSED 
219 Mackay Mall 
I.S.O. 
Ames, Iowa 50011 
FAX; 515-204-9449 
I am a doctoral student 1>> Family and Consumer Sciences 
Education at Iowa State University. I am writing to request 
your permission to adapt your modal for use in my dissertation* 
The model in question appeared in the Journal of Vocational 
Behavior, Vol. 31,1987. The model illustrates the links 
between personal and environmental factors and Individual 
adaptation. 
1 intend adapting the model to illustrate the links between 
environmental and personal factors and an individual's career 
choice. I will be writing my dissertation in the alternative 
format and hope to submit manuscripts to: 
1) Themis: Journal of Theory in Home Economics 
2) Journal of Vocational Home Economics Education 
3) Journal of Multicultural Counseling and Development. 
I will appreciate your favorable response and look forward to 
hearing from you soon. 
Sincerely 
Jane O. Agyeman 
(^ 2.^  C^ -CS^  
